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ABSTRACT 

The objectives of this analysis were to determine the 
evolution of multicultural education programs and to ascertain a 
description of current multicultural education programs in teacher 
training institutions. Teacher education personnel at five colleges 
and universities were interviewed for data collection. The majority 
of programs studied were Degun within the last four years in response 
to state mandates and multicultural education standards adopted by 
the National Council for Accreditation of Teacher Education. Programs 
were usually initiated by individual faculty members, although 
committees were soon established tc prcvide leadership. Short range 
Qcals varied from offering a course in multicultural education to 
establishing multicultural education centers and/or offering graduate 
degrees within departments of curriculum and instruction. Long range 
goals included expansion of short range objectives, securing 
financial support, and integrating multicultural processes within the 
schools. Pecommendations for institutions desiring to establish 
mul"*- icultural education programs are included- Descriptions of the 
multicultural programs of the five schools and the interview guide 
are appended. (Author/MK) 
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PRESENTATION OF FINDINGS REGARDING THE EARLY EVOLVEMENT 



OF THE MULTICULTURAL EDUCATION PROGRAMS 



The purpose of this section is to present significant 
data obtained through personal interviews with multicultu- 
ral education personnel in three states representing five 
colleges/universities. These findings of tne study were 
organized in these categories: (1) date of origin, (2) ra- 
tionale for beginning, (3) evolvement through various stages, 
(4) vehicle for providing leadership activities, (5) short 
range goals, (6) long range goals, (7) difficulties encoun- 
tered, (8) successes achieved, (9) sources of financial 
support and approximate annual costs, (10) administrative 
and faculty support for the program, and (11) the extent 
of the need for faculty training in multicultural education. 



WHEN DID YOUR MULTICULTURAL EDUCATION PROGRAM BEGIN? 

Cleveland State University 

The Multicultural Education Center at Cleveland State 
University was opened in September of 1977 in University 
Tower 1338. For the Fall Quarter there was only a secre- 
tary. A part-time secretary and graduate assistants were 
added during the Winter Quarter. The Center was o response 
to the needs of many teachers of the Cleveland Public School 
System who were transferred to schools which have children 
of different backgrounds because of the court order to 
desegregate. Teachers expressed the need (1) to understand 
more about people in order to help students tney teach, 

(2) to become aware of their own intercultural relation, and 

(3) to be more effective in their multicultural classes. 

A needs assessment study had been conducted in 197 6 
which involved 5,811 students, parents, and staff of the 
Cleveland Public School System. Among relevant goals, the 
first ranked pertained to developing "respect for, appre- 
ciation of, and ability to relate to others families, 

schools, communities, and nations." 



South Carolina State College 

The actual operation of the Multicultural Education 
Program has not begun. At present there has been only a 
series of discussions relative to the development and imple- 
mentation of the program to be initiated during the Spring 
Semester of 1980. The impetus for the Multicultural 
Education Program came from three sources. First, the NCATE 
(National Council for Accreditation of Teacher Education) 
mandate; Second, the Consortium of Southern Colleges for 



Teacher Education Project funding for a faculty develop- 
ment workshop; Third, the compatibility of the program" 
with emerging trends and practices. 



University of Houston 

Multicultural education is an established program area 
within the Department of Curriculum and Instruction, College 
of Education at the University of Houston. This program 
in the beginning was supported by a HEW grant for deve- 
loping institutions. In 1972, the Texas Education Agency 
mandated a multicultural emphasis. This mandate was trans- 
lated into a three hour course both for graduates and under- 
graduates. Texas Senate Bill 121 supported the bilingual 
component. Of all the factors, the Texas Education /agency 
revised Standards for Teacher Education and Certification 
provided the greatest impetus for incorporation of multicul- 
tural experiences in the preservice teacher training program. 

University of South Carolin?. 

Although individual efforts had been made with multi- 
cultural education previously, the official beginning date 
was September 6, 1978. Several factors had a collective 
impact on its beginning. For instance. Dr. Johnnie McFadden 
had developed a course focusing on Black Cultural Perspec- 
tives. The COPE Project (Community and Occupational Program 
in Education) and Teacher Corps had an interest in imple- 
menting multicultural education. The Dean of the College of 
Education appointed a Multicultural Education Committee. 



Texas Southern University 

Components of the multicultural education program can 
be traced to such projeccs as Cycles 7 and 9 of Teacher 
Corps Multi-Ethnic Project, Desegregation Institutes for 
Teachers , Parents , Administrators and Counselors , and the 
Triple T Project (TTT Trainer of Teacher Trainers) . The 
program's impetus was due to the institution's experience 
with a range of projects which focused on cultural and 
racial diversity, the leadership of Dr. Claudette Ligons, 
the international composition of its faculty and student 
body, international travel, and education of the faculty. 
Additionally, the 1972 revised Standards for Teacher Edu- 
cation and Certification of the Texas Education Agency 
mandated a multicultural emphasis. 

DID IT EVOLVE THROUGH VARIOUS STAGES? 
Cleveland State University 

During the period September 1977 - June 1978, the 
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Director 0^=" the Multicultural Education Center devoted 1/3 
time to the Center while during the period September 1978 - 
June 1979 3/4 time was devoted to it. Various stages pro- 
vided increased contacts with the public and activities of 
the Center. 

Contacts with the public included (1) publicity and 
(2) conferences attended. Compared v^^th the first year of 
operation, there was increased publicity through brochure 
distribution, newsletters, State and national awareness 
of the Center. An increased number of conferences and 
meetings were attended by the Director of the Center. 

Ah expansion of Cenrer activities included workshops, 
Multicultural Educaiton Day, displays, presentations, In- 
service Education - Faculty and School Administrators, and 
organization of an Advisory Board. Additionally, there 
has been a continuous search for fundings of proposals. 

South Carolina State Colleaf^ 

A series of discussions have been held relative to the 
development and implementation of a multicultural education 
program and a committee established 



University of Houston 

The multicultural education program evolvement was marked 
by struggle. It involved (1) educating faculty members about 
multicultural education, (2) obtaining more faculty parti- 
cipation decision making, (3) reducing the multicultural/ 
bilingual dichotomy, and (4) securing hard money support. 
Today, the undergraduate teacher preparation program is com- 
petency based. Generic competencies for multicultural 
education have been identified and incorporated into the total 
training program. Additionally, the Department of Curri- 
culum and Instruction of the College of Educcition offers 
a Master of Education degree in multicultural/Lilingual 
education and a Doctor of Education degree in multicultural 
education. 



University of South Carolina 

September 6, 1978 marked the official beginning date 
for the multicultural education program. Prior to that 
time, individual efforts had been made. It started with a 
group of interested persons. Later, consultants from other 
college and universities were brought in. Then there was 
the impact of the revised National Council for Accredita- 
tion of Teacher Education standards which included a multi- 
cultural education standard. Finally, a multicultural 
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education committee was established. 



Texas Southern University 

During its early development, the short range goals 
for multicultural education placed emphasis on problems 
related to desegregated school settings. Ansv^ers were 
sought to questions regarding: (1) specific problems of 
cross-over teachers in desegregated schools; (2) conditions 
under which these problems vary; and implications of those 
problems for school administration. The late Dr. Clifton 
M. Claye, who was a member of the Texas Southern University 
faculty, conducted research on teachers in desegregated 
school settings. Some of his findings are as follows: 

1. In spite of public statements to the contrary, 
cross-over teachers do have problems (233 out 
of a possible 360) . 

2. The majority of the cross-over teachers are 
female and teach at the elementary level. 

3. Those in authority tend to assign the ex- 
perienced productive black teachers to 
formerly all-white schools and the inex- 
perienced and certain white teachers to 
formerly all-black schools. 

4. Prior to going on the job or as soon there- 
after as possible , cross -over teachers 
should have some sensitivity training. 

5. Experiences with multi-racial groups of chil- 
dren in different type neighborhood schools 
should be included in the pre-prof essional 
preparation of teachers. 

6. Two words - fear and isolation - are the 
focal points around which the most pressing 
problems faced by cross-over teachers appear 
te be centered. 

7. There appears to be some positive relation- 
ship between the age group to which the 
cross-over teachers belong and the kinds of 
problems faced by them. 



Walter A. Mercer, Humanizing The Desegregated School: 
Guide For Teachers and Teacher Trainers . pp . 35-39. Van tage 
Press. New York. 1973 
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Individual schools, as nearly as possible 
should design in-service education programs 
to assist cross-over teachers in the solu- 
tion of their problems. 

The most serious or pressing problems faced 
by white cross-over teachers, in rank order, 
were: (1) classroom control and discipline; 

(2) working with students who have less pa- 
rental support, resources, and enrichment 
experiences than those of previous classes; 

(3) unfamiliarity with students' background, 
race, and/or language; (4) inadequate prepa- 
ration for the experience; (5) fear of loss 
in professional and social status; (6) nega- 
tive parental reactions as reflected and/or 
reflected in student behavior; (7) gaps in 
communication between teacher and teacher; 

(8) gaps in communitcation between student 
and teacher; (9) social isolation of cross- 
over teachers ; (10) fear and insecurity; 
afraid of the unknown, the untried and the 
new; (11) working with teachers of the op- 
posite race; and (12) unprepared for the 
prejudices and hostility encountered. 

The most serious or pressing problems en- 
countered by black teachers, in rank order, 
were: (1) social isolation of cross-over 
teachers; (2) classroom control and dis- 
cipline; (3) negative parental reactions 
as reflected and/or expressed in student 
behavior; (4) unfamiliarity with students' 
background, race, and/or language; (5) 
working with students who have more parental 
support, resources, and enrichment experiences 
than those of previous classes; (6) gaps in 
communication between teacher and teacher; 
(7) parental and community rejection as 
reflected in attitudes and behavior toward 
cross-over teachers; (8) rejections because 
of parental expectation as reflected in stu- 
dent behavior; (9) working with students 
who have less parental support, resources, 
and enrichment experiences than those of 
previous classes; and (10) gaps in communi- 
cation between principal and teacher. 

The most serious or pressing problems encoun- 
tered by cross-over teachers, white and black, 
in rank order, were: (1) classroom control 
and discipline; (2) unfamiliarity with stu- 
dents' backgrounds, race, and/or language; 
(3) working with students who have less paren- 
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tal support, resources , and enrichments than 
those of previous classes; (4) social isola- 
tion of cross-teachers; (5) negative parental 
reactions as reflected in attitudes and beha- 
vior toward the teachers; (6) gaps in communi- 
cation between teacher and teacher; (7) gaps in 
communication between student and teacher; 
(8) fear of loss in social and professional 
status; (9) parental and community rejection 
as reflected in attitudes and working behavior 
toward the teacher; (10) working with teachers 
of the opposite race; and (11) inadequate pre- 
paration for the experience . 
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Findings Regarding Descriptions of the Current 
Multicultural Education Programs 
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WAS A COMMITTEE OR COUNCIL ESTABLISHED TO PROVIDE LEADERSHIP? 



An Advisory Board to the Multicultural Education Center 
had been established at Cleveland State University while 
committees were formulated at South Carolina State College, 
Texas Southern University, and the University of South Carolina. 
The University of Houston has an established Multicultural 
Education Program Area within the Department of Curriculum 
and Instruction of the College of Education. 

WERE THERE SHORT RANGE GOALS FOR MULTICULTURAL EDUCATION 

DURING ITS EARLY DEVELOPMENT? 

Cleveland State University 

The College of Education opened the Multicultural Educa- 
tion Center, a resource center, during the Fall Quarter of 
1977. It is one of a few centers in the United States and 
the first in the Greater Cleveland area. Current operation 
is supported by limited resources from the College of Educa^ 
tion. The Center's short and long range goals include: 

1. Development of a multicultural curricular model 
for implementation within the College of Educa- 
tion at the pre-service level, 

2. Presentation of workshops, seminars, and courses 
on multicultural education at the public school 
in-service level as well as for community agen- 
cies . 

3 . Aid and encouragement to educational systems to 
engage in multicultural activities and exchanges. 

4. Development, implementation, and evaluation of 
curricular materials for use by professionals, 
students, and community agencies and organizations. 

5. Organization of an informational network of uni- 
versity and community resources pertaining to 
multicultural education. 

6. Initiation and sponsorship of local, regional, 
and national conferences on all phases of eth- 
nicity and offer appropriate facilities and 
assistance for these meetings. 



South Carolina State College 

The short range goals focused on the development of 
two distinct multicultural education courses or undergra- 
duate and graduate level experience . 



University of Houston 

At the University of Houston, the short range goals inclu- 
ded : 

1. The establishment of multicultural education 
as a progrcim area within the Department of 
Curriculum and Instruction of the College of 
Education, 

2. Designing and awarding a Master of Education 
degree in multicultural/bilingual education. 

3. Designing and awarding a Doctor of Education 
degree in multicultural education, 

4. Identifying generic competencies for multi^ 
cultural education and integrating them into 
the total undergraduate teacher preparation 
program. 



University of South Carolina 

The short range goals at the University of South Carolina 
focused on the following: 

1. By June 1979, to have organized an international 
and comparative education thrust as part of the 
regular College program which would include on- 
Ccunpus courses and international education travel 
experiences . 

2. By June 1979, to have assessed and published a 
report on all institutions of higher education 
involvement in multicultural education. 

3. By March 1979, to have assessed a select sample 
of public school districts in South Carolina to 
determine the extent of their involvement in 
multicultural education and the extent and type 
of problems with which they are faced. 

4. By June 1979, to have completed a survey of the 
many groups, agencies, and organizations involved 
in the same type of program in South Carolina to 
determine what has been done and what still remains 
to be done in the area of multicultural education. 

5. By June 1979/ to have designed at least three 
multicultural teaching units to assist educators 
in meeting the three most pressing problems iden- 
tified through the assessment above (#3), with one 
of the units designed especially to help teachers 
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assess their own level of awareness, involve- 
ment, and teaching practices . 

6. By June 1979, to have acquainted all present 
College of Education faculty with current re- 
search, trends, and issues in multicultural 
education. 

7. By June 1979, to have set up a resource center 
containing current materials pertaining to mul- 
ticultural education for faculty, students, and 
community agencies. 

8. By June 1979, to have established a communica- 
tions network with other State agencies that 
will draw publicity to the program and to have 
identified leadership among various ethnic groups 
to be involved in planning, implementation, and 
evaluation of the program. 



Texas Southern University 

As the South progressed toward the elimination of the 
dual system, teachers often have been shifted to achieve 
some kind of ethnic balance. Consequently, many of them 
found themselves teaching students who differ from themselves 
racially. Educational leaders of the South labeled them the 
"cross-over" teachers. During the early development of the 
desegregation aspect of multicultural education, an inves- 
tigation was conducted v;hich specifically sought answers to 
the following questions regarding: (1) the specific problems 
of "cross-over" teachers in desegregated schools, (2) the 
conditions under which these problems vary; and (3) the impli-^ 
cations of those problems for shcool administration. Such 
answers constituted short range goals for the desegregation 
aspect in particular and multicultural education in general. 



WERE THERE LONG RANGE GOALS FOR MULTICULTURAL EDUCATION DURING 

ITS EVOLVEMENT? 

Cleveland State University 

Long range goals for multicultural education at Cleveland 
State University included the establishment of a Multicultural 
Education Center with specific goals for flexibility, expan^- 
sion, and a greater degree of implementation as time progressed. 



South Carolina State College 

Long range goals have not been established at this time. 
The Multicultural Education Committee will formulate operational 
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goals and objectives for the program. 



University of Houston 

The most significant long range goal will be to achieve 
the integration of multicultural processes as an undergirding 
concept of all instruction in the College of Education and the 
University of Houston. 



University of South Carolina 

Long range goals are stated in this manner: 

1- By December 1979, to have developed a specific 
management plan with objectives, tasks, respon- 
sibilities, and completion dates for establish- 
ing a comprehensive multicultural center with 
adequate funding. 

2. By June 198 0, to have revised the total edu- 
cation curriculum to integrate appropriate com- 
ponents of multicultural education at all levels, 
including revision of courses or creation of new 
courses where appropriate. 

3. To establish a multicultural center which 
develops programs , activities , conferences , 
workshops, and provides technical assistance 
and training in the following areas: 

A. Curriculum guides, resource and 
research material, and assess- 
ment instruments 

B. Ethnic Studies 

C . Bilingual teacher education 

D . International and comparative 
education 

E. Leadership training 

F. Linguistics 

G. Oral history 

H • Community involvement 
I. Funding sources 



Texas Southern University 

Long range goals included: (1) working toward endorse- 
ment (certification) ; (2) offering courses in multicultural 
education; (3) developing international aspects since 2000 
of its 8000 student population are from fifty countries and 
over 4 0 per cent of the faculty and administrative personnel 
have had international experiences which include: Asia, 
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Australia, Caribbean, Central America, Europe, Latin America, 
New Zealand, North and South America. 



WHAT DIFFICULTIES DID YOU ENCOUNTER? 

Cleveland State University 

The greatest difficulty encountered was lack of financial 
support for the full time service of the Director of the Multi- 
cultural Education Center and the secretary although partial 
support was given by the University. 



South Carolina State College 

The multicultural education program at South Carolina 
State College is in the planning stage. 



University of Houston 

Among the problems encountered at the University of 
Houston were the following: (1) lip service support from 
some faculty who were reluctant when requests were made for 
faculty positions, office and development facilities, secret- 
tarial support, etc., (2) a questioning of the legitimacy 
of multicultur'al education to exist as a program area 
simultaneously with social studies, science education, mathe- 
matics, and other traditional areas, (3) undermining tech- 
niques such as challenging graduate students as to why they 
want to major in multicultural education, and (4) questioning 
of professors in multicultural education about their role and 
reasons for wanting' to be involved in the program. 



University of South Carolina 

Some of the difficulties encountered consisted of the 
following: (1) resistance to change by some members of the 
College of Education Faculty, (2) tendency of some faculty 
members to view multicultural educationa s a "black-white 
thing," (3) inadequate funds to support the program, and 
(4) lack of in-service education for the total College of 
Education faculty. 



Texas Southern University 

Difficulties at Texas Southern University included: 
(1) inadequate support materials and equipment, (2) tendency 
for some faculty members to view multicultural education as 
being "for blacks only," and (3) lack of a core of persons 
who had released time for collection of support materials. 
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WHAT SUCCESSES HAVE BEEN ACHIEVED? 



Cleveland State University 



The two years which the Multicultural Education Center 
has been in operation has been a period of great activity. 
More people are calling for assistance. An advisory Board 
has been formed. As a result of a Cultural Awareness Work- 
shop, there are now teaching units on cultural awareness in 
operation in the variou^^chools in 1:he Greater Cleveland 
area. There has been a successful Multicultural Education 
Day, and multicultural processes are being incorporated in 
the undergraduate teacher preparation program. 



S outh Carolina State 

Plans have been made for the implementation of one under- 
graduate and one graduate course in multicultural education 
during the 1980 Spring Semester- 



University of Houston 

Successes are as follows: (1) a Department of Multicul-^ 
tural Education had been established; (2) A Master of Educa-- 
tion degree is offered in the Multicultural/Bilingual Education 
Program; (3) A Doctor of Education degree is offered in multi- 
cultural education; and (4) generic competencies for multicul- 
tural education have been identified and incorporated into the 
competency based undergraduate teacher program. 



University of South Carolina 

Whereas there had been some resistance to change related 
to multicultural education, a degree of success manifested 
itself in attitudinal modifications. For instance, there was 
an increased willingness on the part of some faculty members 
to incorporate multicultural concepts in their courses. Another 
manisf estation was seen in the "seeking-out" of assistance 
regarding sources of information which relate to various dis- 
ciplines . 



Texas Southern University 

There have been five major successes. First, teacher 
education students have been taught skills in incorporating 
multicultural concepts in the various school subjects offered 
in the public schools of Texas . Second , prospective teachers 
have been taught the skills of working with a wide range of 
people from diverse ethnic and cultural backgrounds. Three, 
food of various ethnic and cultural groups have been served in 
the campus cafeteria. Four, there have been many informal 
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linkages with faculty in colleges and schools outside the 
college of Education. Five, there has been emphasis on the 
international component of multicultural education. 



WHAT WERE THE SOURCES OF FINANCIAL SUPPORT AND APPROXIMATE 
ANNUAL COSTS? 

Cleveland State University 

The University budget provides funds to support a 3/4 
time position of the Director of the Multicultural Education 
Center and a 1/2 time position of secretary to the Center. 
Additional support was made available through the funding 
of a Teacher Institute Proposal which generated monies from 
the Ohio State Department of Education. The purpose of con- 
ducting approved Teacher Institute Programs was to supplement 
but not supplant budgeting for teacher education at the 
University. The total amount of funds received was $19,250. 
The Institute involved twenty-five different teachers from 
the Bedford School System. If teachers are to create and 
maintain an atmosphere conducive to teaching ana learning 
basic skills in a multicultural classroom, an understanding 
of the various cultures is essential. Many teachers have 
been transferred to shcools that have children of different 
ethnic backgrounds in the Cleveland School System. The 
ethnic composition of the classrooms in the Bedford System 
has changed due to ethnic flight because of the court order 
to desegregate the schools in Cleveland, and redistrictmg . 
A major goal of the Institute is to assist teachers in 
acquiring adequate ways of looking at various cultures, 
investigate the misinformation which promotes negative atti- 
tudes, and to provide experiences in various cultural 
lifestyles . 

Products developed from the Institute included a teaching 
unit that can be utilized in the classroom, assurance of 
potential teacher educator who will serve as a building resource 
person to help other teachers. A University grant supported 
an additional In-service education workshop. 



South Carolina State College 

As has been previously stated, the multicultural educa- 
tion program is still in the planning stage and will be 
implemented during the Spring Semester of 198 0. 

« 

University of Houston 

"Soft" monies such as grants, short term contracts, and 
legislative funds were vital in tHe initiating efforts for 
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acquiring faculty, support staff, office space, supplies and 
materials, etc. These were judiciously linked with "hard" 
monies from the university with objective of facilitating 
the institutionalization of the Multicultural Education Pro- 
gram. 



University of South Carolina 

Some financial support came from Teacher Corp Project 
at the University of South Carolina. The College of Edu- 
cation contributed $2000 to the effort during one academic 
year. 



Texas Sou ' aern University 

Partial financial support came from Teacher Corps and 
Peace Corps projects at the University. 



TO imAT EXTENT DID THE ADMINISTRATION AND FACULTY SUPPORT 



THE PROGRAM? 

Cleveland State University 

In addition to providing funds to support a Director 
of the Multicultural Education Center at 3/4 time and a 
secretary at 1/2 time, the following sources provided during 
the 1978-79 year: 

Staff 

Department of Specialized 
Instructional Programs 

Staff 

Instructional Support 
Services 

Mr . Paul Mooney 
Information Services 
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is anticipated that the administration and faculty will lend 
full support to the development and implementation of a 
series of courses and/or experiences in multicultural educa- 
tion. The support will come through planning conferences, 
the development of protocol materials, etc. 



University of Houston 

Numerous meetings were held with the departmental chair- 
person. College of Education Dean and the Associate Dean 
of graduate and undergraduate education. The meetings pro- 
vided for the establishment of a broader university-wide 
support for multicultural education. Conducting in-service 
prograons which focus on various aspects of multicultu'^al 
education were prioritized. Further, the excellent perfor-* 
mance on the part of doctoral students in other classes led 
to a more positive response of the faculty toward multicul- 
tural education. 



University of South Carolina 

The College of Education gave moral support and some 
financial support. While there was some resistance by some 
members of the faculty, other members were amenable. 



Texas Southern Universit y 

The administration and faculty gave full support and some 
leadership to multicultural education. The Dean of the College 
of Education taught a multicultural education course. 



TO WHAT EXTENT DID THE' FACULTY NEED TRAINING IN MULTICULTURAL 
EDUCATION? 

Cleveland State University 

There was a great need for faculty training in multicul- 
tural education. On April 5-6, 1979, a national team was 
invited to the campus to give in-service training on multi- 
cultural education to the faculty of the College of Education 
and the superintendents of the various school systems in the 
Greater Cleveland area. The in-service training was made 
possible through a university grant. 



South Carolina State College 

The faculty is in need of training that relates to edu- 
cation which is multicultural. A faculty awareness workshop 
will be conducted as a part of the faculty development 
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program prior to the beginning of the 197 9-80 academic year. 



University of Houston 



The faculty of the multicultural education program area 
within the Department of Curriculum and Instruction hold 
appropriate degrees and consequently did not need very much 
in-service education. However, multicultural education 
awareness experiences were held with other faculty members. 



University of South Carolina 

Three types of in-service training in multicultural edu- 
cation were held. They were:, (1) self training, (2) peer 
training, and (3) workshops open to all. 



Texas Southern University 

Although nore than two thirds of the faculty had inter- 
national experiences, some additional training was needed. 
Efforts were made t6 build on the experience of black facul- 
ty and the positive relations among the faculty. 
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PRESENTATION OF FINDINGS CONCERNING DESCRIPTIONS 
OF THE CURRENT MULTICULTURAL EDUCATION PROGRAMS 



The organization of thise findings consists of the 
following: (1) objectives of the teacher preparation pro- 
grams, (2) the philosophy for multicultural education, (3) 
multicultural education competencies sought for development 
by teacher education programs, (4) program design, (5) cour- 
ses which include components, mini-courses, field experiences, 
etc., (6) impact of State Departments of Education Certifi- 
cation Division or other appropriate bodies on multicultural 
education in the teacher preparation program, (7) majors 
of students who are involved in the multicultural educa- 
tion programs, (8) undergraduate teacher education enroll- 
ment, (9) number of undergraduate students who were Mexican- 
Americans, Indians, Blacks, other minorities, and (10) the 
future of multicultural education at the institutions inclu- 
ded in this study. 



WHAT ARE THE OBJECTIVES OF THE TEACHER PREPARATION PROGRA^M? 
Cleveland State University 

The major objective of the teacher preparation program 
at Cleveland State University is as follows: 
2 

To educate men and women who desire to serve as 
teachers or as other professional school person- 
nel. Its program serves principally th3 needs 
of metropolitan Cleveland. The College of Edu- 
cation presently offers a variety of undergraduate 
programs for the advancement and enrichment of 
persons active in the education profession. 

South Carolina State College 

Included in the objectives of the Department of Edu- 
cation are the following: 
3 

1. The Department of Education will help students 
identify their personal goals, develop a sense 
of self worth, self-confidence, and achieve 
deeper levels of self-understanding as measured 
by providing course offerings with the above 
outcome being specific objectives. 

2 

Cleveland State University Bulletin, Undergraduate Issue, 
June 1979, p. 85. 

3 

South Carolina State College, Catalog Number 1977-78, 
pps. 243-45. 
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The Department of Education will help students 
acquire depth of knowledge in the area of ele- 
mentary education, prepare students for advanced 
academic work at four-year institutions, gradu- 
ate and professional schools and will aid students 
in acquiring high standards of intellectual per- 
formance as measured by (1) providing a series 
of required course offerings with the above out- 
comes being specific objectives, and (2) an 
evaluation instriiment to be administrered to 
each elemental/ education student prior to gra- 
duation. 

In order to maintain open admissions and develop 
meaningful education experiences for all admitted, 
the Department of Education will offer develop- 
mental, programs in basic reading skills as 
measured by the above course offering being pu- 
blished in required college publications. 

The Department of Education will increase the stu- 
dents' ability to undertake self-directed learn- 
ing, to synthesize knowledge from a variety of 
sources, to use methods of scholarly inquiry, 
scientific research and problem-solving as mea- 
sured by providing course offerings with the 
above experiences being specific objectives. 

The Department of Education will facilitate a 
climate whereby continuous educational inno- 
vation is accepted as an institutional way of life 
by experimenting with different methods of 
evaluating and grading student performance, by 
experimenting with new ways of individualized 
instruction and by creating procedures whereby 
curricular and instructional innovations may be 
readily initiated. Acceptable level of 
attainment will be recognized by accreditation 
of the program by state, regional, and national 
organizations . 

The Department of Education will provide evi- 
dence that the department is actually achieving 
its stated objectives* and is accountable to 
its funding sources for the effectiveness of 
its program, as measured by its year-end 
reports to the college administration and 
funding agencies. 

The Department of Education will improve the 
quality of course offerings and teaching skills 
as measured by (1) providing a department level 
professional development program each academic 
year, and (2) providing for each student to 
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evaluate his respective classes within the 
Department of Education each semest=iir. 



University of Houston 

The mission and purpose of the College of Education at 
the University of Houston is as follows: 
4 

The College of Education of the University of 
Houston Central Campus promotes the development 
of an educational system adequate for and respon- 
sive to the changing conditions of the times. 
The College has committed itself to innovative 
approaches in the preparation of teachers and 
other professional personnel. Within its own 
programs, the College offers prospective 
teachers and teachers-in-service the opportunity 
to experience frontiers of educational practice 
and thought. 

The faculty of the College share the belief that 
teaching is a profession and that teacher educa- 
tion represents the training arm of that profession. 
In collaboration with the teaching profession, 
state and local government agencies, and other 
units of UHCC, the College seeks to: 

1. Prepare well-qualified personnel for 
service in educational systems and 
agencies through both pre-service and 
in-service programs. 

2. Contribute, through scholarly activi- 
ties including basic and applied 
research, to the knowledge base upon 
which the practice of that profession 
rests, 

3. Provide leadership and expertise in colla- 
borative efforts with schools and other 
educational units to solve educational 
problems and to disseminate effective 

• educational practices. 

4. Exemplify in its own programs the prac- 
tices and behaviors which it explicates 
and advocates. 

5. Enhance the capacity of the teaching 
profession to provide equal educational 
opportunity for all segments of the culture. 

3 

University of Houston Central Campus Bulletin, College 
of Education, 1979-1980 Issue, pps. 13-14. 
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The University of South Carolina 



The objective of the teacher preparation program are 
as follows: 
5 

The College of Education is a professional school 
whose chief responsibility is the preparation of 
teachers, administrators, supervisors and special- 
ists for elementary schools, secondary schools, 
and higher education. Its programs of profession- 
al training are accredited by the National Council 
for Accreditation of Teacher Education. Because 
of the Council's exacting standards, more than 
half of the states in the United States now recog- 
nize graduation from a Council-accredited institu- 
tion as the basis for issuing licenses to out-of- 
state persons who wish to teach in their schools. 

In addition to its basic task of providing profes- 
sional education at the undergraduate and graduate 
levelo, the College of Education regularly under- 
takes research projects contributing to improvement 
in the teaching process and to increased effective- 
ness of public education in general. It publishes 
a bulletin (The University of South Carolina Edu- 
cation Report) , monographs, and conferences planned 
specifically for the staffs of elementary and 
secondary schools; often these are cooperative 
efforts- with the State Department of Education and 
other educational agencies. 

The College also operates a number of bureaus and 
clinics developed to augment its academic programs 
and to provide specialized services to the educa- 
tional community. 



Texas Southern University 

The specific objectives of the School of Education of 
Texas Southern University are to prepare and/or develop 
teachers and other school personnel who have: 
6 

1. A knowledge of major field and related fields 
of inquiry and the ability to use this know- 
ledge in explaining the realities of life today, 

? — 

University of South Carolina Bulletin, 1978-79 Undergraduate 
and Graduate Studies, p. 68 U. 

6 

Texas Southern University Bulletin, School of Education, 1977- 
79, pp. 1-2 
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2. A knowledge of instructional materials, new tech- 
nology, and skill in recognizing and utilizing 
instructional tools most suitable for specific 
purposes . 

3. A knowledge of the social issues relevant to 
education and living in a pluralistic and inter- 
national society with the competence necessary 
to translate these into instructional action as 
teacher-citizens as well as teacher-scholars . 

4. An understanding of the learner and the learning 
process and the ability to translate these into 
appropriate teaching behavior in acting and in- 
teracting with students, 

5. An appreciation of the values and feelings es- 
sential for working with young people and with 
colleagues and the capacity to develop emphathe- 
tic relationships in a wide variety of profes- 
sional and social roles in the school and 
community. 

6. The necessary skills required of the positions 
and roles for which they are preparing. 

7. The necessary skills and abilities for research- 
ing, designing, and conducting' educational pro- 
grams; both of a theoretical and applied nature 
that will bear significantly upon education for 
the present and the future. 

8. An understanding of the knowledge and skills ne- 
cessary to evaluate and assess educational pro- 
grams . 

9. An awareness of the need to be alert to and criti- 
cal of the existing and expanding programs and 
activities in the School of Education and in tea- 
cher education. 

10. The preparation in knowledge, skills, understandings, 
and appreciations that renders the teacher capable 
of effectively teaching students from various ethnic 
and cultural backgrounds. 



WHAT IS THE PHILOSOPHY FOR MULTICULTURAL EDUCATION ? 
Cleveland State University 

According to the Director of the Multicultural Education 
Center : 
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"Multicultural education is to endorse the 
principle that there is no one model Ame- 
rican. To endorse cultural pluralism is 
to understand and appreciate the differ- 
ences that exist among the nation's citi- 
zens. It is to see these differences 
as a positive force in the continuing de- 
velopment of a society whxch professes a 
wholesome respect for intrinsic worth of 
every individual." (Excerpts from "A 
Statement on Multicultural Education by 
the American Association of Colleges for 
Teacher Education. y 



South Carolina State College 

There is no written statement of a philosophy for multi- 
cultural education at this time. 



University of Houston 

The Multicultural Education Program at the University of 
Houston attempts to operationalize the following quoted 
excerpts from the AACTE statement, "No One Model American": 

Multicultural Education recognizes cultural diver- 
sity as a fact of life in American Society, and it 
affirms that this cultural diversity is valuable re- 
source that should be preserved and extended. It 
affirms that major education institutions should strive 
to preserve and enhance cultural pluralism. 

Multicultural educa*^ on progreims for teachers are 
more than special courses or special learning expe- 
riences grafted onto the standard program. The 
commitment to cultural pluralism must permeate all 
areas of the educational experience provided for pro- 
spective teachers... 



University of South Carolina 

The College of Education of the University of South Caro- 
lina has formulated a position statement on multicultural 
education which includes the following: 
7 

Multicultrual education is an attempt to es- 
tablish a balanced, fair, and unbiased representa- 
tion of America's culturally pluralistic society. 
The myths surrounding the concept of multicultural 
education need to be dispelled among educators and 
the public. It is not an attempt to teach or promote 
ethnic, racial, or cultural superiority; neither is 
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it an attempt to teach dominance. 

In school settings, multicultural education 
promotes a mutual respect and awareness for dif- 
ferences in ethnic, racial, and cultural back- 
grounds of Americans. It is a process in which 
both the teacher and learner are assisted in the 
identification and clarification of values relating 
to all people. Through multicultural education, 
teacher and learner develop respect and appreciation 
for individuals whose ethnic, racial, or cultural 
backgrounds may differ from their own. 

Multicultural education provides both teacher 
and learner with tne necessary skills, according to 
James A. Banks, "...to function more effectively 
within their own ethnic culture, within the wider 
common culture, and within their ethnic communities • " 
As a teaching-learning process which recognizes and 
values cultural pluralism, multicultrual education 
honors the diversity of culture and promotes the 
philosophy that the school curriculum should reflect 
and respond accordingly. 



Texas Southern University 

While Texas Southern University had no formal statement 
of philosophy for multicultural education , its central focus 
was on the urban population, multicultural and multiracial, 
and Global Outreach. 



WHAT MULTICULTURAL EDUCATION COMPETENCIES DO THE TEACHER 
EDUCATION PROGRAM SEEK TO DEVELOP? 

Cleveland State University 

Included in the multicultural education competencies whi 
the teacher education program at Cleveland State University 
seeks to develop are the following: 

1. To become aware of the concept of a Pluralistic Society. 

2. To become aware of the ethnic composition in the city 
of Cleveland. 

3. To participate in a cultural tour of the city of Cle- 
veland that involves visiting the religious, cultural, 
and food establishments of the ethnic neighborhoods. 

7 

College of Education, University of South Carolina-Colum- 
bia, Position Statement-Multicultural Education. 1979 
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4. To understand the role of an Ethnic Heritage and Lan- 
guage School by becoming familiar with the purpose of 
its program. 

5. To identify the various cultural groups within the 
participant's own classroom. 

6. To explore attitudes and feelings about the partici- 
pants' own ethnicity as well as others. 

7. To identify stereotypes that promote negative attitudes 
towards persons of various cultural groups. 

8u To discuss the effects of stereotypes on teacher be- 
havior, relationships, and expectations in the class- 
room. 

9. To examine classroom materials for stereotypes. 

10. To become acquainted with the Anthropologist's view 
of culture and techniques for studying a culture. 

11. To receive correct information about and exposure to 
four specific cultures. 

12. To discuss classroom strategies for looking at a culture. 

13. To become acquainted with materials and resources 
available for multicultural understanding. 

14. To develop a unit on any culture (s) that can be uti- 
lized in the classroom based upon the insights gained 
in the institute. 



South Carolina State College 

The program is still in the planning stage. A course 
in multicultural education is planned at the undergraduate 
level and another one is planned for the graduate level. 
The Spring Semester 1980 is the scheduled date of implemen- 
tation. 



University of Houston 

According to Dr. H. Prentice Baptiste, Jr., Chairperson, 
Multicultural Education Program at the University of Houston, 
"the teacher for multicultural education should demonstrate 
the abiltiy to: " 
8 

1. develop a rationale or model for the develop- 
ment/implementation of a culturally pluralis- 
tic curriculum within the K-12 school and be 
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able to defend it on a psychological, sociolo- 
gical, and cultural basis. 

2. demonstrate a basic knowledge of the contribu- 
tions minority groups in America to all mankind. 

3. demonstrate a knowledge of the cultural expe- 
rience in both a contemporary and historical 
settings (i.e. life styles, customs, institu- 
tions, etc.) of any two groups (Afro American, 
Mexican- American, Native-American, or Oriental . ) 

4. identify current biases and deficiencies in 
existing curriculum and in both commercial and 
teacher-prepared materials of instruction. 

5. acquire, evaluate, adapt, and develop materials 
appropriate to the multiculture classroom. 

6 . critique an educational environment to the extent 
of the measurable evidence of the environmei:t re- 
presenting a multicultural approach to education. 

7. develop and implement an instructional module 
using strategies and materials that are multicul- 
tural/multiethnic/multiracial in character . 

8. Assess relevance and feasibility of existing 
models that afford groups a way of gaining 
inclusion into today ' s society . 

9. recognize potential linguistic and cultural 
biases of existing assessment instruments and 
procedures when prescribing a program of testing 
for the learner. 

10. demonstrate a thorough knowledge of the phi- 
losophy and theory concerning bilingual-bicul- 
tural education and its application. 



University of South Carolina 

The University of South Carolina sought to develop three 
broad types of multicultural competencies: (1) awareness, 
(2) understanding and (3) respect for cultural differences. 

S 

H. Prentice Baptiste, Jr.; Multicultural Education Evolve- 
ment at the University of Houston: A Case Study in 
Pluralism and the American Teacher; Edited by Frank H. 
Klassen and Donna M. Gollnick, Ethnic Heritage Center 
for Teacher Education of the American Association of 
Colleges for Teacher Education; 1977. 
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Texas Southern University 



The teacher education program at Texas Southern Univer- 
sity sought to develop the following multicultural education 
competencies : 
9 

1. Share the responsibility for development of a 
productive social and academic climate as the 
semester progresses . 

Define the curriculum process and build a ra- 
tionale for the obligation to incorporate multi- 
cultural components into curricula experiences/ 
content in a derrocratic and culturally plura- 
listic society. 

3. Articulate your philosophy related to a)' the 
learner; b) the ideal climate for learning; 
c) societal expectations of schools; d) the 
sources of curriculum; and e) your role in cur- 
riculum decision-making. 

4 . Indicate how Competency-Based Education can serve 
to enhance or inhibit the processes of multicul- 
turalizating curriculum. 

5. Articulate definition of selected concepts cen- 
tral to an adequate understanding of multicultural 
and multi-ethnic phenomena. 

6. Generate basic assumptions in multicultural 
programs that are congruent with basic assump- 
tions in a democratic society. 

7. Identify some of the major issues in cultural 
and ethnic patterns of communication that im- 
pact of learning. These include verbal, non-^ 
verbal, and transracial dimensions of communica- 
tion. 

8. Delineate a set of criteria for selection and 
use of multicultural resources for teaching. 

9. Develop awareness of the need to use consciously 
established criteria in the conceptualization 
and designing of multicultural teaching aids. 

10. Articulate a knowledge of the indices that con- 
tribute to success/failure of students in our 
multicultural society. These include teacher 

5 

Course Outline. Multicultural Education. Education 551, 
School of Education. Texas Southern University. 
Dr. Claudette Merrell Ligons, Facilitator. 1979. 
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attitude, cultural bias in testing, teacher know- 
ledge and knowledge and responsiveness to the 
diversity in life styles, communication patterns, 
income levels, values among other variables. 

11. Generate ideas for the use of Roots as an inter- 
cultural set of learning experiences that may 

be incorporated into particular segments of the 
established curriculum. 

12. Develop a multicultural resource folder to be 
used on an on-going basis in your class. These 
may be newspaper clippings, magazine articles, 
pictures, small scale bulletin boards, etc. 

13. Design a multicultural teaching aid to be used 
as an introduction, complement, support of cul- 
minating part of given lesson. 

14. Complete a community analysis field study of the 
school community in which you serve and present 
a summary of findings to the class. 

V7HAT IS THE PROGRAM DESIGN FOR MULTICULTURAL EDUCATION? 

All of the institutions used at .least one or some combi- 
nation of the following: courses, components, modules, field 
experiences, workshops, and institutes. 

IN WHAT COURSES ARE COMPONENTS, MINI-COURSES, OR FIELD 
EXPERIENCES USED? 

In general, the institutions used components, mini- 
courses or field experience or some combination in a parti- 
cular course on multicultural education and/or professional 
courses in the teacher preparation program. 



DID THE STATE DEPARTMENT OF EDUCATION CERTIFICATION DIVISION 
OR OTHER APPROPRIATE BODIES HAVE A POLICY ON MULTICULTURAL 
EDUCATION WHICH 'HAD AN IMPACT ON YOUR TEACHER PREPARATION 
PROGRAM? 

The Ohio State Department of Education had mandated 
human relations training for teacher certification, effective 
1980. Such mandate has impacted teacher training in the 
State of Ohio. The 1972 revised Standards for Teacher Educa- 
tion and Certification of the Texas Education Agency pro- 
vided an impetus for a multicultural emphasis in the prepara- 
tion of teachers by institutions of higher learning in Texas. 
Other institutions such as the University of South Carolina 
and South Carolina State College are affected by the 
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multicultural education standard adopted by the National 
Council for Accrediataion of Teacher Education, effective 
January 1, 1979. 



WHAT ARE THE MAJORS OF STUDENTS WHO ARE INVOLVED IN THE 
MULTICULTURAL EQUATION PROGRAM? 

In general, students who are preparing to be teachers 
are enrolled in multicultural education courses. 



WHAT IS THE UNDERGRADUATE TEACHER EDUCATION ENROLLMENT? 

Cleveland State University 

The undergraduate teacher education enrollment was not 
available at Cleveland State University. However the total 
student body enrollment is as follows: 

118 non-resident alien (Foreign Students) 

1,819 Blacks 

14 American Indians 

67 Asians or Pacific Islanders 

15,230 Caucasians 



South Carolina State College 

The undergraduate teacher educai:ion enrollment is 1,025. 
Of this number, 98% are Blacks and 2% are other minorities. 
There are no Indians nor Mexican Americans. 



University of Houston 

The estimated enrollment of the University of Houston 
is 30,000. Of this number, it is estimated that the under- 
graduate teacher education enrollment ranges from 3-4000 
with Mexican Americans constituting from 10-15%: Indians, 
less than 1% and Blacks from 15-20%. 



University of South Carolina 

The University of South Carolina System had an enrollment 
of 34,000 students for the 1978-79 year. Of: these, there are 
22,000 enrolled at the Columbia Campus. The College of Edu- 
cation had 1200 undergraduate and 1500 graduate full time 
students. The College of Education faculty consists of 120. 
The student population consists of some Mexican Americans, 
some Indians, some Blacks, and some Asian Americans. 
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Texas Southern University 



Texas Southern University has a student enrollment of 
8000. Of this number 2000 are students from 50 different 
countries. There are 6000 black student. Also, there are 
some Mexican-Americans. 



WHAT IS THE FUTURE OF MULTICULTURAL EDUCATION AT YOUR INSTI- 
TUTION? 

Cleveland State University 

The future of multicultural education at Cleveland State 
University is one of growth and development. There is the 
need to continue to expand the network through personal con- 
tactc (telephone , site- visits , publicity) and research. It 
is planned to make Multicultural Education Day an annual 
event. Other projections include the initiation of a con- 
ference on multicultural education, increase involvement in 
cooperative efforts with those groups desiring help in 
developing various projects dealing with multicultural edu- 
cation, and continued efforts in faculty development. Future 
needs consist cf funding for expanded services, additional 
staff, larger quarters, additional telephone lines, and 
a full-time director for the Multicultural Education Center. 



South Carolina State College 

The future is excellent. Through phases of unfoldment, 
the multicultural education program should be able to move 
into the area of Multicultural/International Education at 
both the undergraduate levels. Additionally, inservice train- 
ing will be provided for experienced teachers. 



University of Houston 

At the University of Houston, the future of multicultural 
education appears very promising. Future goals include the 
following: (1) more effective monitoring system for deter- 
mining the pervasiveness of the philosophy of cultural pluralism 
in the undergraduate competency based teacher education pro- 
gram, (2) greater emphasis on "domestic cross-cultural 
research," and (3) development of an evaluation system which 
will assist in determining the effectiveness of the under- 
graduate multicultural programs. In spite of several basic 
problems which continually plague multicultural education 
programs it is here to stay. 



University of South Carolina 

Multicultural education at the University of South Carolina 
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is alive and well. Its future is one of expansion. The basic 
approach is to integrate multicultural education into the 
existing professional courses in the teacher preparation 
program. Additionally^ a special course on multicultural 
education is in the developmental stage. The Early Child- 
hood Education Laboratory provides a meaningful experience 
for prospective teachers to work with children and families 
of various ethnic and cultural backgrounds . Other innovative 
practives are in the planning stage in the Department of 
Early Childhood Education. 



Texas Southern University 

At Texas Southern University ^ multicultural education 
will continue to grow and develop. One of the goals is 
to seek endorsement (certification) . Continual adminstra- 
tive and faculty support is anticipated. Some funding from 
Teacher Corp projects will enable the University to achieve 
its excellence in multicultural education. 
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CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 



An analysis of the data reveals the following conclusions 
and implications relative to the selected institutions with 
outstanding teacher preparation programs designed to enhance 
the desegregation process through multicultural programming. 



CONCLUSIONS RELATED TO THE EARLY EVOLVEMENT OF THE MULTICUL- 
TURAL EDUCATION PROGRAMS WERE: 

1. Generally, the majority of the programs were 
begun within the last four years. 

2. The programs were in response to mandates from 
the State Department of Education Certification 
Division and the recently adopted multicultural 
education standard by the National Council for 
Accreditation of Teacher Education. 

3. In general the programs struggled through various 
stages after initiation by individual faculty 
members . 

4. A committee, council or advisory board was esta- 
blished to provide leadership . 

5. Short range goals ranged from offering a course 
on multicultural education to the establishment 
of a Multicultural Education Center and/or offer- 
ing of Masters' and Doctors' degrees in multicul- 
tural education, within a Department of Curriculum 
and Instruction in a College of Education. 

6. Long range goals included the offering of more 
courses on multicultural education, the expansion 
of the Multicultural Education Center, securing 
more financial support and the total integration 
of multicultural processes within the College of 
Education in particular and the University in 
general . 

7 . Difficulties encountered included some faculty 
resistance to change, racism, negative attitudes, 
and inadequate financial support. 

8» Successes consisted of the establishment of a mul- 
ticultural education program area, a Multicultural 
Education Center, course offerings in multicul- 
tural education, some integration of multicultural 
processes in existing courses, ?nd the formation 
of some linkage among the faculty of the Colleges 
of Education and faculty in other disciplines. 
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9. Financial support generally came from "soft money" 
such as Teacher Corp, grants, and some hard m^oney 
from the universities. Data on the approximate 
annual costs were not available. 

10. Generally, there was administrative and faculty 
support although inadequate at times. 



CONCLUSIONS RELATED TO DESCRIPTIONS OF THE CURRENT MULTICUL- 
TURAL EDUCATION PROGRAM: 

1. The majority of the institutions had a wide vari- 
ety of objectives for the teacher preparation 
program focusing on mission and purpose. 

2. Generally, the philosophy of multicultural educa- 
tion was based on the American Association of 
College of Teacher Education statement of "No One 
Model American." 

3. There was considerable commonality among the mul- 
ticultural education competencies which the tea- 
cher education programs sought to develop. 

4. The program design for multicultu: .1 education 
included courses, components, modules, units, 
mini-courses, field experiences, workshops, and 
institutes. 

5. In general, components, modules, units, mini- 
courses , and field experiences were incorporated 
into existing courses . Workshops and institutes 
were used for the inservice education of experi- 
enced teachers . 

6. State Department of Education Certification Divi- 
sion and the National Council For Accreditation 
of Teacher Education provided impetus for the 
initiation and expansion of multicultural education. 

7. Generally, the students enrolled in multicultural 
education prograuns were those enrolled in the 
teacher preparation program. 

8. Data for undergraduate teacher education program 
enrollments was not available f ^ r most of the 
ing.titutions. However , the institutional total 
enrollment ranged from 4,000 to 30,000 with a wide 
diversity of ethnic and cultural diversity in the 
general university student popu"» .icm . 

9. The future of mul ticultur^'.l ^ducgit^on has been 
described as "promising," 'excellent," "up and 
coming," and "it's her to '':ay." 
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IMPLICATIONS 



The conclusions of this study should serve as a frame-- 
of-reference for institutions which plan to initiate or 
expand a multicultural education program. Since the dese- 
gregation process is an integral part of multicultural edu- 
cation programming, a continuous effort must be made to 
disseminate the findings and conclusions of this investiga- 
tion and to conduct further research of problems related to 
teacher preparation for desegregated settings. 
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RECOMMENDATIONS 



For those institutions desiring to establish teacher 
preparation programs designed to enhance the desegregation 
process through multicultural programming, it is recommen- 
ded that: 



1. An examination be made of any multicultural education 
standards mandated by State Departments of Education 
Certification Division and/or National Council for Accre 
ditation of Teacher Education, 

2. A philosophy of multicultural education be formulated, 

3. A review be made of existing teacher education program 
objectives . 

4. Multicultural processes be incorporated into teacher 
education program objectives. 

5. A committee, council, or advisory board be established 
to provide leadership for multicultural education. 

6. Short and long range goals be identified* 

7. Creative strategies be designed for overcoming diffi- 
culties encountered such as faculty resistance to change 
negative attitudes, racism,- and inadequate administra- 
tive and financial support. 

8. Education College faculties establish linkages with 
faculties in other disciplines. 

9. Exploration be made of possible sources of financial 
support such as Teacher Cocps, grants, etc, and "hard 
money" from the university/college. 

10- A review be made of the listing of multicultural edu- 
cation competencies for teacher preparation programs. 

11. In program designing, consideration be given to the 
following : courses r components , modules , units , mini- 
courses field experiences, workshops, and institutes. 

12. Multicultural education be made available for all stu- 
dents enrolled in teacher preparation programs. 

13. A Learning Resource Center be established for multi- 
cultural education materials or that such materials 
be placed in existing instructional resource centers. 
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APPENDIX A: INTERVIEW GUIDE FOR INSTITUTIONS WHICH HAVE 
OUTSTANDING TEACHER PREPARATION PROGRAMS DESIGNED TO ENHANCE 
THE DESEGREGATION PROCESS THROUGH MULTICULTURAL PROGRAJ^MING. 
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INTERVIEW GUIDE FOR INSTITUTIONS WHICH HAVE OUTSTANDING TEA- 
CHER PREPARATION PROGRAMS DESIGNED TO ENHANCE THE DESEGREGA- 
TION PROCESS THROUGH MULTICULTURAL PROGRAMMING. 

College/University 

Contact Person 

Title/Rank 

Address 

Street 

City State Zip 

PART I 

THE EARLY EVOLVEMENT OF THE 
MULTICULTURAL EDUCATION PROGRAM 

1. When did your multicultural education begin? 

2. Why did it begin? 

3. Did it evolve through various stages? (Explain) 

4* Was a committee council, etc. established to provide 
leadership activities? (Explain) 

5. Were there short range goals for multicultural education 
during its early development? 
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6. Were there long range goals for multicultural education 
during its early evolvement? 



7. What difficulties did you encounter? 



8. What success have been achieved? 



9. .What were the sources of financial support and approxi- 
mate annual costs? 



10. To what extent did the administration and faculty support 
the program? 



11. To what extent did the faculty need training in multicul- 
tural education? (Explain) 



OTHER INFORMATION RELATED TO THE EARLY EVOLVEMENT OF THE MUL- 
TICULTURAL EDUCATION PROGRAM 

PART II 

A DESCRIPTION OF THE CURRENT 
MULTICULTURAL EDUCATION PROGRA^! 

12. What are the objectives of the teacher preparation program? 
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13. What is the philosophy for multicultural education? 



14 . What multicultural education competencies do the teacher 
education program seek to develop? (Explain) 



15. What is the program design for multicultural education? 
(For Ex2unple: Courses - Components - Mini-courses - 
Field experience) 



16. In what courses are components, mini-courses, or field 
experiences used? 



17. Did the State Department of Education Certification Divi- 
sion or other appropriate bodies have a policy on multi- 
cultural education which had an impact on your teacher 
preparation program? (Explain) 
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18, What are the majors of students who are involved in the 
multicultural education program? (Explain) 



19 • What is the undergraduate teacher education enrollment? 



20. How many undergraduate students are Mexican Americans? 

^_ Indians? Blacks? 

Other minorities? 



21. What is the future of multicultural education at your 
institution? (Explain) 



OTHER INFORMATION ABOUT THE CURRENT MULTICULTURAL EDUCATION 

PROGRAM 
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The interviewer would like to visit any classes, if possible 
where multicultural education concepts are taught. Addition 
ally, any printed materials pertaining to your multicul'tural 
education program will be deeply appreciated. 
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APPENDIX B: CLEVELAND STATE UNIVERSITY INSTRUCTIONAL 
GUIDES OR OTHER MATERIALS. 
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Junior High and High School 



MULTICULTURAL BIBLIOGRAPHY 



American Heritage 

BOOK OF INDIANS; ed. by Josephy 

Angelou/ Maya 

SINGIN' AND SWINGIN' AND GETTIN' MERRY LIKE CHRISTMAS 

Aronson, Elliot 

SOCIAL ANIMAL 

Ashley-Montagu / M. F. 

THE PREVALENCE OF NONSENSE 

Atwood, M. S. 

A TASTE OF INDIA 

Austin, P. B. 

THE SWEDES: HOW THEY LIVE AND WORK 

Bailey, Pearl 

HURRY UP- AMERICA, & SPIT 

Bar it z. Lor en, comp. 

THE CULTURE OF THE TWENTIES 

Bauer , Yehuda 

MY BROTHER'S KEEPER 

Beard, A. E. S, 

OUR FOREIGN-BORN CITIZENS 6th ed. 



Bennett, Lerone 

BEFORE THE MAYFLOWER; A HISTORY OF BLACK AMERICA 

Berlin, Ira 

SLAVES WITHOUT MASTERS 

Bernard, Jessie S. 

MARRIAGE AND FAMILY AMONG NEGROES 

Brasch, Rudolph 

HOW DID IT BEGIN? 

Brown, D. A, 

BURY MY HEART AT WOUNDED KNEE 

Carr, Bessie 

GOURMET'S GUIDE TO JEWISH COOKING 
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Carroll, J, T. 

THE FRENCH; HOW THEY LIVE AND WORK 

Casselman, B. J. 

CRAFTS FROM AROUND THE WORLD 

Dicks, T. R. B. 

THE GREEKS; HOW THEY LIVE AND WORK 

Dormon, James H. 

AFRO-"ii>iERICAN EXPERIENCE 

DuBois, W. E. B. 

THE SOULS OF BLACK FOLK 

Frazier, E. F. 

THE NEGRO FAMILY IN THE UNITED STATES 

Giobbi, Edward 

ITALIAN FAMILY COOKING 

Goldberg, Larry 

GOLDBERG'S PIZZA BOOK 

Griffin, J. H. 

BLACK LIKE ME 

Haley, Alex 
ROOTS 

Handlin, Oscar 

THE AMERICANS 

Handlin, Oscar 

THE UPROOTED 2nd ed. 

Hechinger, Fred M, 

GROWING UP IN AMERICA 

Hoff, Rhoda 

AMERICA'S IMMIGRANTS 

Hutchinson, R. S. 

THE PENNSYLVANIA DUTCH COOK BOOK 

Huthmacher , J . J . 

THE NATION OF NEWCOMERS 

lorizzo, Luciano J. 

THE ITALIAN-AMERICANS 

Jones, Maldwyn Allen 

DESTINATION AMERICA 
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Kennedy, J. F. , Pres. U. S. 
A NATION OF IMMIGRANTS 



ERIC 



La Farge, Oliver 

PICTORIAL HISTORY OF THE AMERICAN INDIAN 

Lester, Julius 

BLACK FOLKTALES 

Life International 

NINE WHO CHOSE AMERICA 

Marden, C. F. 

MINORITIES IN AMERICAN SOCIETY 

Marett, Robert H. K. 
MEXICO 

Marriott, A. L. 

AMERICAN EPIC 

Meyer, Edith Patterson 

"NOT CHARITY, BUT JUSITCE" 

Moore, Joan V?. 

MEXICAN AMERICANS 

Morton, William S. 

THE JAPANESE; HOW THEY LIVE AND WORK 

Musmanno 

THE STORY OF THE ITALIANS IN AMERICA 

A NATION OF NATIONS 

Ortiz, Elisabeth Lambert 

THE COMPLETE BOOK OF JAPANESE COOKING 

Parker, William H. 

THE RUSSIANS; HOW THEY LIVE AND WORK 

Ranke, Kurt, ed. 

FOLKTALES OF GERMANY 

Richardson, Ben Albert 

GREAT BLACK AMERICANS 

Russell, V. Y. 

INDIAN ARTIFACTS 

Sewell, Elizabt .h 

BARBECUE COOKBOOK 

Shannon, W. V. 

THE AMERICAN IRISH 
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Sheedr W. 

MUHAMMAD ALI 

Sheridan, Monica 

THE ART OF IRISH COOKING 

''Sunset Magazine" 

Mexican Cookbook 

Tr^iman, Margaret 

WOMEN OF COURAGE 

Waldo, Myra 

INTER-CONTINENTAL GOURMET COOKBOOK 



The list below was compiled by: 
Dr. Antoinettee Wiggins 
Cleveland State University 

Sports and Games 

SPORTS AND GAMES THE INDIANS GAVE US by Alex Whitney 

GAMES, GAMES, GAMES, JUEGOS , JUEGOS , JUEGOS (Chicano Chil- 
dren at Play) by Ruben Sandoval and David S trick 

Arts and Crafts 

AFRICAN CRAFTS FOR YOU TO MAKE by Janet and Alex D'Amato 
AFRICAN CRAFTS by Jane Keri.na 

PAPERFOLDING TO BEGIN WITH by Florence Temko and Elaine Simon 

ACTIVITIES AND PROJECTS: INDIA by Claude Soleillant 

ACTIVITIES AND PROJECTS: MEXICO by Claude Soleillant 

ESKIMO CRAFTS AND THEIR CULTURAL BACKGROUND 

by Jeremy Comins 

RICE CAKES AND PAPER DRAGONS by Seymour Reit 

CRAFTS OF MEXICO by Chloe Sayer 

THE YOU AND ME HERITAGE TREE by Phyllis and Noel Fiarotta 

JEWISH HOLIDAY CRAFTS by Joyce Becker 

FOLK TOYS AROUND THE WORLD (And How to Make Them) 

by Jo an Jos eph^ 
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Wytrwal, J. A. 

THE POLES IN AMERICA 



LATIM .VIERICAN CRAFTS AND THEIR CDLTDML BACKGRODND 

b'^ Jaremy Comins 
CRAFTS AMD TOYS PROM AROUND THE «ORLD by A.den Me„sc„e 

Songs & Dancpg 

SONGS AND STORIES OF AFRO-A«ERICANS by Paul Glass 
FOLK SONGS OF JAPANESE CHILDREN by Dcnald Berger 
SONGS AND STORIES OP THE NORTH AMERICAN INDIANS 

by Paul Glass 

EL TORO PINTO AND OTHER SONGS IN SPANISH by Anne Roc-well 

SONGS OF THE CHIPPEWA by John Bierhc.st 

AMERICAN INDIAN DANfFc k„ t 

IAN DANCE by John Squires and Robert McLean 

ESKIMO SONGS AND STORIES by Edward Fiels 

A FIESTA OP FOLK SONGS FROM SPAIN AND LATIN AMERICA 

by Henrietta Yurchenco 

PLAYS FROM ^^RICAN FOLKTALES by Carol Korty 

PLAYS FROM FOLKTALES OF AFRICA AND ASIA by Barbara Winther 

Poetry 

COPLAS - FOLK POEMS IN SPANISH AND ENGLISH 

collected by Toby Talbot 
BIRDS, FROGS, AND MOONLTrw" • i 

Cass«dy'and KuSlJo SueSe" '""^^"-^^ Syl-^ 

MY BLACK ME (A Beginning Bock of Black Poetry, 

edited by Arnold Adoff 
EGO-TRIPPING by Nikki Giovanni 

CRICKET SONGS (Japanese Haiku, translated b-. Harry Behn 
MANY WINTERS (Prose and Poetry of the Pueblos, 

By Nancy Wood 

™B TREES STAND SHINING -t. of^t.e.rth .er^^ Indians, 
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Poetry (continued) 

BLACK IS THE COLOR '^y Ruth Duckett Gibbs 

ON OUR WAY (Poems of Piide) selected by Lee B. Hopkins 

Folklore 

ONCE IN PUERTO RICO by Pura Belpre 

FAVORITE FAIRY TALES TOLD IN ITALY by Virginia Haviland 
THE ADVENTURES OF AKU (African) by Ashley Bryan 
AFPICAN VILLAGE FOLKTALES by Edna Mason Jaula 
THE KNEE-HIGH MAN by Julius Lester 

LAZY STORIES (Japan, Mexico and Laos) retold by Diane 

Wolkstein 

WHO'S IN RABBIT'S HOUSE? by Verna Asrderra 
STREGA NONA by Tomie de Paola 
JOHN HENRY by Ezra Jack Keats 
BLACK FOLKTALES by Julius Lester 
ANASI THE SPIDER by Gerald McDermott 
THE GOLEM by Beverly Brodsky McDermott 

S tories 

THE GOAT IN THE RUG by Charles Blood and Martin Link 

ONLY THE NAMES REMAIN (The Cherokees and the Trail of Tears) 

by Alex Bealer 

WATCH OUT FOR THE CHICKEN FEET IN YOUR SOUP 

by Tomie de Paola 

Lifestyles and Contributors ' 

THE TAOS INDIANS AND THEIR SACRED BLUE LAKE 

by Marcia Keegan 

SHERMAN (A Chinese American Child) by Joe Molnar 

MY HOUSE IS YOUR HOUSE by Rafael V. Martinez 
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Lifestyles and Contributors (continued) 

GRACJELA (A Mexican-American Child) by Joe Molnar 

I LOVE MY GR?VNOMA by Steven Palay 

THIS 13 MY FATHER AND ME by Dorka Raynor 

CHILD Of THE NAVAjOS by Seymc ur Reit 

TINKER AI'D the MEDICINE MAN (Navajo) by Bernard Wolf 
Contributions 

FAMOUS MEXICAN ^^MERICANS by Cla^ku Newlon 

HEROES -OF PUERTO RICO by Jay Tuck .nd Norma Vergara 

H istory (Series) 

EARLY AMERICA 1492-1812 by William Katz 
SLAVERY TO CIVIL WAR 1812-1865 by William Katz 
Memoirs 

TOUCH THE EARTH - A SELF PORTRAIT OF INDIAN EXISTENCE 
compiled by T. C. McLuhan 

TALES OF THE ELDERS (A Memory Book fo Men and Women Who Came 
to America As Immigrants 1900-1930) by Carol Ann Bales 

Roots 

MY BACKYARD HISTORY BOOK by David Weitzman 
Biography 

LANGSTON HUGHES, American Poet by Alice Walker 

IS7 NOGUCHI by Tobi Tobias 

ANNIE WAUNEKA by Mary Nelson 

OSCEOLA SEMINOLE LEADER by Ronald Syme 

NANCY WARD, CHEROKEE by Harold Felton 

FROM SLAVE TO ABOLITIONIST: THE LIFE OF WILLIAM WELLS BROWN 
by Lucille Schulberg Warner 
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MARY McLEOD BETHUNE by Eloise Greenfield 

PATRICK DESGARLAIT: THE STORY OF AN AMERICAN INDIAN ARTIST 
by Neva Williams 

Handwriting 

CHINESE WRITING by Diane Wolff 
Cooking 

RICE, SPICE, AND BITTER ORANGES, MEDITERRANEAN FOODS AND FES- 
TIVALS by Lila Perl 

FOODS AND FESTIVALS OF THE DANUBE LANDS by Lila Perl 
Festivals 

A YEAR OF JAPANESE FESTIVALS by Sam and Beryl Epstein 
THE FIRST BOOK OF HOLIDAYS by Bernice Burnett 
HAPPY DAYS by Christine Price 
THE HANUKKAH BOOK by Mae Shafter Rockland 
MERRYMAKING IN GREAT BRITAIN by Margaret Chittenden 
FIESTA TIME IN MEXICO by Rebecca nad Judith Marcus 
INDIA CELEBRATES by Jane Werner Watson 
PINATAS (Arts & Crafts) by Virginia Brock 
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WHAT IS THE HULTICULTURAL EDUCATION CENTER AT 
CLEVELAND STATE UNIVERSIH? 



WHAT INFLUENCE WILL IT HAVE? 



The Mutlcultural Education Center, a resource 
center, was opened In the Fall Quarter of 19J7 by the 
College of Education. One of a few Centers In the 
United States it is the first In the Greater Cleveland 
area. Currently it Is operating on limited resources 
from the College of Education. 

The Center plans the following: 

..To organize an Informational network of 
university and comunlty resources per- 
taining to multicultural education. 
An opportunity to initiate dialogue 
through participation by individuals 
from various ethnic communities will be 
provided. These individuals will be 
able to serve as advisors, consultants 
and resource personnel. 



The Multicultural Education Center will be a valuable 
asset in promoting multicultural awareness at the local, 
regional, and state levels. Locally, in-service training 
on multicultural education could be provided for teachers, 
administrators, paraprofessionals, college educators, 
and community personnel. Also, multicultural educational 
experiences for area students could be arranged in the 
form of field trips, classroom speakers, and in-class 
activities. Various ethnic communities would be served 
through workshops specifically designed to meet their 
particular needs. 

At the regional and state levels, the Multicultural 
Education Center will act as a clearinghouse for 
multicultural materials received. It will also design 
and organize periodic conferences and workshops dealing 
with general and specific topics on cultural pluralism. 

HOW CAN WE HELP YOU? 

I 

t 
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..To present workshops, seminars and 
courses on multicultural education 
at the public school in-service level 
as well as for community agencies. 

..To develop a multicultural curricular 
model for implementation within the 
College of Education at the pre-service 
level. 

..To develop, implement, and evaluate 
curricular materials for use by 
professionals, students, and community 
agencies and organizations. 

..To aid and encourage educational systems 
to engage in multicultural activities 
and exchanges. 

..To sponsor and initiate local, regional, 
and national conferences on all phases of 
ethnicity and offer appropriate facilities 
01/ and assistance for these meetings. 

erJc 



The Multicultural Education Center: ' 

-can provide information about multicultural 
resources and offerings here at the University 
and in the Greater Cleveland area. 

--can provide specialized bibliographies on various 
cultural groups. 

—can provide names of speakers, consultants, 
community resource people, agencies, and organ- 
izations related to multicultural concerns. 

--can provide information about multicultural tours 

-can develop workshops, seminars, and courses to 
fit the needs of school systems or communities. 

--can provide facilities and assistance for school 
or community initiated meetings, conferences, 
etc. on riltlcultural education. 

-can provide current information about new trends 
and materials in multicultural education. 
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For further Infomatlon on input, please contact 




MULTICULTURAL EDUCATION DAY 
Thursday, April 5, 1979 



MULTICULTURAL EDUCATION DAY 
April 5, 1979 



WSPLAYS UCCAGE 

11:00 a.m. - 9:00 p.u. 

FII^ UC 109 

11:00 a.m. - 6:00 p.i, 

i STORYTELLING i . . . UC - Klva 

•j* Ms. Earnestlne Simons 11:30 a.m. - 12:15 p.m. 

Mrs. Dorothy deWlt 1:30 p.m. - 2:00 p.m. 

Mb. Roger Mae Johnson 2:15 p.m. - 3:00 p.m. 

SPECIAL PRESENTATIONS UC 110 

Dr. Ishwar Sharma 12:30 p.m. - 1:30 p.m. 

Ms. Annette Froime 3:15 p.m. - 3:45 p.m. 

PERFORMING GROUPS UC Auditorium 

Stephen E. Howe School 12:45 p.m. - 1:15 p.m. 

Kenneth Clement School 1:20 p.m. - 1:50 p.m. 

RECOGNITION OF MULTICULTURAL UC AUDITORIUM 
EDUCATION CENTER 2:00 p.m. 

ETHNIC PERFORMING GROUPS UC AUDITORIUM 

7:30 p.m. - 9:0o p. in. 



Cleveland State University 
University Center 
1983 East 24 
Cleveland, Ohio 



Sponsored by: 
Multicultural Education Center 
& 

Department of Student Group Services 
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OFFICIAL RECOGNITION OF THE 
MULTICULTURAL EDUCATION CENTER 
UC AUDITORIUM 
2:00 p.m. 
Thursday, April 5, 1979 

PRESIDING Dr. Diana Jordan, Chair 

Specialized Instructional Programs 
College of Education 

OFFICIAL WELCOME Dr. John Flower 

FROM THE UNIVERSITY Provost/Vice President 

of Academic Affairs 

REMARKS: 

Conmiunlty Relations Board Mr. Paul Jackson 

Ethnic Heritage Studies Program Dr. Karl Bonutti 

Black Studios Program Prof. Curtis Wilson 

Advisory Board President 

Multicultural Education Center Hr. Ken Kovach 



Why Multiculuir;i.l Eduratlnn? . . , .Dean Rldi.'ird McArdle 

College of Education 



PRESENTATION OF PROCLAMATION 
BY THE CITY OF CLEVELAND. . . 

ACKNOWLEDGFHEHTS 



. .Mr. Joseph Stewart 



.Dr. Antoinette Wiggins 
Director, Multicultural 
Education Center 



ETHNIC PERFORMING GROUPS 

UC AUDITORIUM 
12:45 p.m. - 1:50 p.m. 
Thursday, April 5, 1979 



distress of Ceremonies Mrs. Barbara Hertzlni; 

1. Stephen E. Howe School Choir. ... Ms. Edna Spencer 

2. Kenneth Clement School Mrs. Ann Harkness 

Parade of Famous Blacks Students 

Oral Interpretation of an 

African Poem Mrs. Varina Riley 

A Modem Dance Students 



********* 

ETHNIC PERFORMING GROUPS 
UC AUDITORIUM 
7:30 p.m. - 9;00 p.m. 
Thursday, April 5, 1979 

Master of Ceremonies Mr. Ken Kovach 

Jazz Musicians Mr. William Gibson 



I 
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Croatian Dances Mrs. Kay Salopek 



Polish Dances Mrs. Harianna Goleinblewska 



Japanese Dance Mrs. Harry Taketa 



Lebanese Folklore Mr. Ghazl Fadoul 



Chinese Singing and Dancing Mr. Li Ping Tang 



Mexican-American Mrs. Conchita H. Romero 



Spanish Dance. 
Israeli Dances 



Lauren Anita Corwin 
Mrs. Carole Kantor 
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The Cleveland State University 

CLCVCLANO, QHia 44115 



»M«TRUCTIOMAl. MCCii:. aCAV. 



:o: Dr. Wiggins 



From: Toni Birdsoug, Instructional Media Software Specialist, Cleveland State University 
Subject: The 16 mm films listed below have been selected specifically for the 
College of Education's Cultural Awareness Program at Cleveland State 



rom the 



University. The suggested media is available for rental f 
following distributor: Audio Visual Services, Kent State University, 
Kent, Ohio ^4242. (216) 672-2072 



TW€ APAOif. WOJAN A1416 

THC CANADIAN ?HiaOi SACU&4AY ttGKX BCIIOd ! ! 
CS^JUL AM.J&CA — CHANQNG SOClAl rATTON 

BC1263 .... 
WOi WU&CB W NOilTM AMBOCa' * AISAS ' 
GUATIMAUihaTlWOfC^ITUlAMaCA 8Cn45 ' \^ 

TMI H0« lh40lAN A3m 

TM€ia«oPu am 

JNOIAN FAAAaY 0<» LONG AGO 8007 
INDIANS OF EAftYAMfiBCA 10434. .. 

U« IN COlO LANDS (KWMO VIUAGfl A]^ . . 

MATTHeWAUUfcCSWMOlNTWOWOItOS 102753 ..." iija 
Mfi00O:UN0AN0TH6PeoW CC1723 . . . 'flS 
TH€NAVAJOS — CHHDfBSOFTHCGOOS B022W " ujco 
SPANISH mUB<g IN THE UNITS) STATK 41857 



. ■ i.c 



A/AOH INDIANS 

JOHNNY FtOM FOH APAOHC 



B02S95 



K)XP« 802948 

TODDi GtOWING UP IN AfPAlACMA 802398 \^ 

OVUl 



COMMJT Of DESTtUa 020 



THg 8IU OF UGHTS IN AOTlONt FIflOOM OF IfiJGKSN 

8O2210 

TH€ 8IU OF llGHTS IN ACTIONt FtflTOM OF SF«CH 

802004 

' TH€ 8IU OF BGHTS IN ACTIONt THc' STOIy' OF A TIHAL 

802055 

8IU OF WCHTS OF TH€ UMTEO STATCS 8CM5 
81A0K AND WHITfc umOHT 002434 . 
TH€ OT1ES: DlieMMA IN 8LACX AND WHITE 03459 

THC OmiSi TO 8UILD THE HJTUtt 03640 

ova BGHTS MOVEMe^T: HISTOWO 800n 81404 . . 
aviL IIGHTS MOVEMENT: MSSlSSlFfI SUMMK PtOJfCT 

81407 

aviL «GHTS MOVEMENT; THE NOHH ' 81600 . 
OIVH BGHTS MOVEAAW; THE F«SONAt VIEW 02242 
OIVH RIGHTS M0VEAA&4T: THE SOUTH 02257 . . . 

OUNTON AND THE LAW 01238 

THE CONSTITUTION AND OENSORSHIF 01390 

THE OONSTmjTION AND MIUTARY FOWB 0139: 
THE CONSTITUTION AND THE WGHT TO VOTE 01389 wcsp 
THE CONSTfTUnON OF THE UNTK) STATES 81152 ... ' ixc 
CONSTITUTlONt WITH U8BrTY AND JUSTia F08 AU 

01277 

DAY OF THANICSGIVING A49t ... 
OEMOOUCY: THE fOU OF OlSSBsT 802305 
WGUSH HiSTOfY: NINCTEfiMTH 0BNTU8Y IffOKMS 

80809 



• lAC 
•lACQ 

• i ACQ 
MACQ 

s«csp 



lAca 



EQUAl WOTECnON OF THE LAWS 00451 .... Lto 
EQUAUTY UNDER LAW: THE OAUFORNU FAIR Hoil«NO ' " ^ 

OSES 82301 ^ 

EOUAUTY UNDER LAW, THE LOST G&«ATJON Of FCNCE " ' ^ 

©WARD COUNTY ca474 ^Afl 

VS i^AIR TtlAL 8Y JURY: THE SHfffARO CASE 

FREpOM* TO SPEAK THE* PEOPLE OP' NEw' YORK vis." ' 
IRVING FEIN« 002395 



DISCIIMINATIOK 

THE 8IU OF RIGHTS IN ACTION: EQUAL OPPORTUNITY 

BC2540 

THE EYE OF THE STORM 02738 ^jUxl 

WHY WE NEED EACH OTHER: OR, THE ANIMALS' PICNK: 
DAY Aai64 



EMKMATiON AND IMMKMU^mm 

ELLIS ISLAND B2998 

IMMIGRANTS IN THE QTY A3270 , . 
IMMIGRANTS IN THE 19TH CENTURY 
IMMIGRATION IN THE 20TH aNTURY 



82993 
82999 
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POUCLOtl AltlCAN 

THE COW-TAIL SVi^TCH: A FOLKTAi P OP AFRICA AC3137 d i 

THE RUG MAKER: A FOLKTALE OP AFRICA AOl 52 . 

POUOOtl, INDIAN 

THE LEGEND OF THE MAOC KNIVES BC2587 
SIOUX LEGENDS BC3004 
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POUOOti^NMCO 

A BLACK EXPERIENCE: NEGRO FOLKLORE 002880 
THE LEGEND OP JOHN<HENRY: AN AMERICAN FOUTALE 
- AC3244 

'HOUStNO 

AT HOME. 2001 002285 

EQUAUTY UNDER LAW: THE CAlIfORNIA PAIR HOUSING 

CASES 82301 

PAMIUES AND SHaTERS: A HOUSE FOR THE HERNANDEZ 

AC2470 

THE UVINGOTY 01216 . 
PORTRAIT OP THE INNER OTY 81 373 

SnaTER AC77 

THE TENEMENT D71 

HUMAN taATIONS 

AS THE ANIMATOR SEES US: POISLES AOI 39 

AS THE ANIAAATCt SEES USt THE SATIRIC EYE 802764 , 
8LUE UKE AN ORANGE: PUPPETS OF ORIENT AND 

OCaoe^ 002579 

THE DEHUAAANIZING aTY..>ND HYMiE SCHUL^Z 80600 

DESPITE AAAN S DIFFERENCES 002824 

A DR^^A80UT A HOUSE 802976 
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TH6 M Of THg StOtM CTM P-i^ACfl 

IS (T At WAYS eCHT TO K BOHH aC^^B jxca 

ITS MY OeOSJON AS LONG AS ITS WHAT rCU WANT 

•aw* ,4 

Jrs MY MCICY 10910 .^.e 

rrs NOT FAit low 

LONaiNeS--AN0 LOVING lOtf 1 UW 

^^BNomo WAIL AC3on i44 

S^AOS iCTWfflS PeO« 10603 u 

THIY B017I P^4ACg 

YOU tarn p^4P 

IMJMNMATION AND iMIOt AlKM 

iMM»CXAT)ON IN AMCKA S HISTOID A1313 U 

THc isuNO CMiso aus Ca312 Ua« 

LAND Of iMMJCSANTS SCiATl li» 

out UWWCUNT HeOTAGC CQlSO iAQ 

ANOB^OimNT-.TVl€fAl5AST 1056 

A 80Y Of INOlAi KAAAA ANO HIS affHANT Al4i4 p.i 

CBSISJNASU OATS iAC8 

DANCES Of iNOU ^ KATHAKAU A42S ut^ 

f AMILY Of INOU 1224 . . ; 

f AIM V1UAC€ Of INOtA, THE STXUGGL2 WITH TUOITION 

S0374 i4«C9 

fCUt fAMlUB 0730 wp 

GANOM a«i \ax^ 

GANGB BVa ft248 U 

GANGS — SAO© IfVOr CC1W3 MJAfl 

INOU » A Kmi TOMOtKOW 10901 i^i^ 

INOtA ANOfAJUSTAN^lANOSANOfCOfUS 1133 i^s 

iNOlA (CUSTOMS IN THe V1UAGQ A0179 >^ 

tNOU ~ iNTVOOUaiON TO ITS NSTORY ICSTV 

INOU (f AKISTAN ANO THC UNION Of tNOU ) UU i^aXip 

iNOUi utiAN coNomoNS aom 

iNOU—WimNGSONTHeSANO CC20S1 

.INDUS HISTOKY; MTISH COlONY TO \NO&e^B<i 

Ai626 \xc 

INDUS HISTOfY: lAllY OVIUZATlON AU27 i^c 

INOUS HHSTOKY: MOGUl EMfItt TO SUfiOfCAN 

COtONlZAPON A1628 14^ 

INOUS WATW CC2564 i.UW 

JUCOaNAUT CC2929 i^ACO 

N6^«Ut WUN Of TWO WOI105 C214I i.co 

VtlLAGI IFfNOU. mVf MIL£S fffOM fOONA BltS9 i.U 

MDUNS — MSTOtY 

iNOUNS IN T>« AM6BCAS 8C2S«9 

MOIAM 09 OHTUL AMOttCA 

TMe AZTKS A0425 i^xg 

COmZ. ANO MONTCZUMA: CONQUEST Of AN M»ltE 

caou 

COmZ AND THE LEG©^ CC23i5 I^Acg 

EAAY AMGBCAN QVIUZaTIONS (MAYAN. AZTEC INCAN) 

•W i.U 

THE EXCAVATIONS AT lA VENVA CC2423 ixo 

THE REST AMODCANS ANO THet GODS A0946 m 

INOUN VlUAGas IN MEXICO 10160 ile 

MAYA fAMHY TODAY BOW i^UCQ 

MAYA Of ANQ^ ANO MOOON YUCATAN (2N0 ED.) 

•C369 

THE MAYAS A627 

se<TiNas Of siifi<E %an5 

9QUN8 0P MiTH O 

MAYA f AMiLY TODAY BC3803 

MEXICO WFOIE COITTEZ 9C29Q^ i.UcQ 

swnNESv^ Sited SCM3 i.iAcg 

IWOUWOPMOOCO-HttTOtY 

COfTEZ ANO MCNTEZUMAr CONQUEST Of AN EMfttE 
CC3016 .... 

HOWMANotscx)vm *Ht$fAsr' *c2«'u*. '.V.V. * * * ^lul 

MANAN0THEI«Of OVIUZATION COIIE jXg 

MDUM 09 NQtTM AMOttCA 

AMOON INOUNS AS SEEN BY 0 H. IAW»0<E 

»ci4;7 ^ 

AMttCAN INOUNS 8TCIE EUlOfEAN SETTUM©^ 



A1263 '"U 

THE Af ACHE INOUN AU16 »i« 

A eOY Of THE NAVA>OS AC14i6 M 

A SOY Of THE SEMINOLES (INOUNS Of THE EVOGUOB) 

A1447 M 

CATUN ANO THE INOUNS CC2342 »44 

CHAIUY SQUASH GOES TO TOWN AC3051 »4ACa 

CHUOie^ Of THE fUUNS INOUNS BC1317 pjJiA 

aiOE Of THE SUN CC2693 «Aa 

CUSTGti THE AMenCkN SU8GE WESTWAXO CCiO Uao 

Of THE TUH C22II 

HUWATHA-S CHIIOHOOO SO710 tAfl 

THE HOfI INOUK A2077 'JA* 

HOfI INOUN VILLAGE UfE A1SS6 pJiJi 

INOUN EOY Of THE SOUTHWEST 10993 i 

INOUN f AMU.Y Of LONG AGO 8007 M 

INOUN f AMMIY Of THE CAUfOtNU OESBTT BC2590 

INOUN INaUENCES IN THE UNITED STATES A0179 \a 

INOUNS Of EAILY AMBQCA ECi34 

ISH IN TWO WOtLOS BC2364 Uca 

THE LOON S NEOOAa Aa64 

THE MIGHTY WAIBOE C2231 M 

TVtf NAVAHOi A STUDY IN CULTUKAL CONT1USTS 

•C2027 U 

NAVAJO CANYON COUNTtY 8O095 i^ACQ 

NAVAJO INDIAN UfE AC2336 iACO 

NAVAJO INOUNS A113 M 

NAVAXD NIGHT DANCES A0361 *l$AQ 

THE NAVAJOS ^ CHUDW^ Of THE GODS 10282 ii SA« 

NOffTHWCST INOUN ACT A0339 i^SAa 

TOM SAVAGE — aOY Of EAEIY V«GINU 10639 i 

THE TOTEM POLE CC2366 i4AC^ 

TWO INOUNSt ttO KfflECnONS Of UfE CO980 Uco 

TWO KNOTS ON A COUNTING EOfE AC257E 

THE VANISHING FtAUQEi flONOX TUHS, INOUN LOtS 

AND ««) UfE Of THE fLAINS i019t ioACQ 

WOODLAND tNDUNS Of EAELY AAASBCA Af920 
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THE LEGEND Of THE MAQC ICNIVCS 
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OSCAI HOWEi THE SIOUX f AINTER CC297I 
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MDUM 09 NOtTH AMAtCJL — DANCB 

DiSCOVCttNG INOUN MUSIC 
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MOIANS 09 NOtTM AMfldCA — OtfAT PUMS 

fEOfU Of THE BUff AlO IC2Sa9 



INDtAM 09 NOtTH AMM M C A — HOTOtY 

fEOfLE Of THE BUff ALO BC22e9 



INOfiANS 09 NQtm AJMMICA — LiOflMOS 

SIOUX LEGENDS 8C30Q4 
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»«MANI 09 NOtTH AiMWCA — SOCIAL C0NOT10MS 
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INOUN BOY IN TODAY'S WOKIO BOiSi m 

JOHNNY «OM fOtT Af ACHE 8C2595 i4 

LAM&4T Of THE EESEXVATlON CC2911 iAcg 

THE NAVAJOS Of THE TaS SC2W t.U.Q 

THE SUMMH Of JOHNSON HOUDAY NAVAJC BOY 

SaS77 pjlq 

T8EAT1ES MA0E-.T1EATIES BIOKB^ BC2715 \aaq 

WHOE HAS THE WAmOE GONE? BO880 144^ 

INDIANS 09 NOtTH AMSUCA ^ TtEATMfl4T 

GEEONIMO JONES 9C2622 i.i^ 

HOW iHE WEST WAS WON ~ AND HONOR LOST 
^. CC2910 lAcg 
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THE ANOENT PERUVIAN CC2513 
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tMIINCAS A1317 :.r: 

ItfllNthlHICHANOB A1327 ij 

wiNai»iouvu 9ai73 i J 
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«U--PfO«C»T«AN0B BC645 

' Mr«miniK.u bucation 

•UaC AND WHITE IN SOUTH AHKA 0433 
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•OUHOAtY UNe ACM ijVfl 
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AHI$TOtyOPTHeNIGiOlNAA(l«>.n»OMM6>^'.* ^ 
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ISUatAAAIQNGALANOFtOOUOIVC SOTia*' 
ISUEi THC UNO AND THC ffOFlC 80302 
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JBUSAlfliA — THE HOCY CITY A075 . . 
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oua SOCIAL m AND cusrom 

WAailOY:UFEONAICWUTZ IC2tF1 

ANO^IT FASTUMi CHY OF THE GI»S AND ROMANS 
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ANCnWTIOME A0413 JZ 

AfTANOUFEWITAlY A1421 iXti 

THE ASSASSINATION OF JUUUSCABAI OI44 u2cl 

WMNTS BOME C22I7 

•OV OF ONAfiSANa ITALY IC3S2 iJ 

OASSCAL QVIUZATIONi fiMFBOl AND SUVE (THE 

FHHOSOFHYOFIOMANSTOiaSMj COW ixa 

CLASSICAL aV1U2AT10M THE SFItnr OF lOME C0943 %xl 

OAUOWS — aOY0FANC»ITI0ME BO290 oii 

OfiCUNE OF THE lOMAN EMFIEE 1734 U 

THE FASCIST lEVCLUTION C304f '.' vcfl 

FIOIMINE SCUim« CC2002 vcS 

14^1 FAIT h THE ITALIAN IfrUISSANa X41 ixca 

Mm«AAMJSS0UNI--in7 81990 ui 

r, LEONAKOO OA VINO COW1 ixca 

iM0m«OFIOME 81492.81493. 81494 tci 

ITALIAN CHILOIG^(HAEVeST TIME IN UMMA) A193 

ITALIAN FAJKM FAMILY 80473 iJ 

THE ITALIAN IDIAISSAKS ITS MINQ ANO ITS SOU 

8C2t9l 

lULYi F»»isUU OF CONTTIASTS' ' 80191 '. '. '. '. ' vcfl 

ITALYiFIOCttSSAAMOST THE FAST B0939 iJJl 

ITALY. THE lANP ANO THE FfOFlE 80247 i^i 

JUUUS CAESAIi THE ISE OF THE SOMAN EMFin COI30 U 

UFE tH AHOB^T lOME 802I9 i^AC 

UFE IK ANQ&ir lOA^ THE FAMILY A1329 U 

MOlBANOeA ANO HIS AH 80^4 jAXfl 

MUSSOUNI 063I vcfl 

FEOFUOFVe^CE lOIH) U 

FOMF« ANO VESUVIUS AO09I jAxg 

THE«WAISSANa AI809 Uao 

WUISSANCE ^ ITS SEQNNINCS IN (TALY CO400 vcfl 

BSEOFTHEIOMANfiMFIEE 8764 U 

I — OTYETBNAL AC974 I4A9 



THET1UN — STOtYOFMICHaANCaO 01 Ltq 
£^^Ji4JW0lE:rwOASFEaSOFOL0ACE'^ ^^^^ 
TEEASUm OF THE UFH2I CCM3 ... ifZ 
THE UNIFICATION OF ITALY 81143 . ^ 

V8^ QU»4 OTY OF n« AOBATIC ' Aci»4 *. ' ' *. * j^e 

IVOiY COAST 

OTYEOY OF THE IVOtY COAST 8C2427 

JAFAN 

A^K»JrO«IENT« THE FAE EAST 8C394 

•AMIOO — FUNT OF A THOUSAND USB 8C2009 \a1 

•OY0FJAFAN.TOAN0HISICITE AQIIO.^. 

«AAAICAfTiFOTTEISOFJAFAN 8C220I iJjLca 

OTVUFEWTHENEWJAFAN C2177 * 

^lUSION WITH JAFAN (1931.19411 81401 S 

CONTAJNMWTINASU C2249 . ! . iltS 

OlMOCUaANOFOUTICS C21I1 V ' ' ' 72 

©UCATIONiNTHENEWMFAN C2179 U3 

CMFaOtHHOHITO C2131 ' u3 

F«MNOONTHECOA$rOFJAFAN 80331 uS 

FOUI FAAMUB O730 

HAtVESTW JAFAN AC2244 

JAFAN C0341 

JAFAN^ANINTtOOUCnON •C3042 [Z 

JAFAN ^FAOFICNOOHEOE 8C2034 I 'J^ 

JAFANi A NATION OF ClOWING CITIES 60711 . ' lS 

JAFAHANHISTOttCALOVHVIEW BOtffll • IA« 

JAFAN. ANSWa IN THE 0B04T CC2Cifl 

JAFAN. EAST IS WBT C0749 ' ' * 

JAFAN. HAIVBTING THE lANO ANO SEA COtJS uIS 

JAFAN HAEVESTS THE SEA CC3403 jtS 

JAFAN (ITS CUSTOMS ANO TUOmONSJ CC2402 . . . iiji 

MFANiMMtAOElNASU C0827 . . " " liH 

THE JAFANBE COMMUNIST FAETY ail2 • Zcl 

THE JAFANESE ECONOMY QIIO ' * * * 12 

JAFANESE FAEMBS 80170 ijT 

JAFANESE aOWB ABANGEMe^ Arrtyy _ \^ 

JAFANBE HANOIOUFTS AC2609 

JAFANESE AAOUNTAIN FAMILY 8C1I44 ' ul 

JAFANESE VILUGE UFE 80113 ii^Z 

JAFAN'S EEVOLUTIONS C3049 TTZ 

LEAF AdOSS TIME 0174 ^ 

THE 0CCUFAT10N C2179 ItS 

FBSONAUTY IN CULTUEE C2178 ZTS 

net IN TooArs worlo ai 809 {jjTZ 

WEAL JAFAN. HRMNGFTO A NATION tOAU . . . . ju 

«U MAKBS OF JAFAN BC304S jV^ 

THE UNITS) STATB ANO JAFAN C21«3 JVa 

VIUAGE UFE IN THE NEW JAFAN 0174 

JAf ANBSilN THE OS. 

GUILTY BY EEASON OF EAa Ca837 

MINOEny YOUTH AWU BC3941 ^ 

JAFAMSiFOCTtY 

8C279S i^^^g 

lATT MUSIC 

0ISCOVBINGJA22 8C2SS9 j^g 

«US CMttST — NATIVITY 

CHEISTI5 80EN CC2935 i^j^g 

JfTFUNB 

AN AIEFIANE TW BY JET 80444 

Mf FtOFULSlON 

THE A8C OF JET PtOFULSION BC247S (^.g 

Mm 

THEOISFBSS) 0044 

ISEAEL MAKING A \ANO PtODUCTTVH 80732 . . " \7Ia 

THE LAW ANO THE PtCFHfTS CC23i4 tla 

^4IGHTAN0F0G CC2091 * * ixg 

jm^^HISTOtV 

CHRIST IS 80EN CC»3S \i^a 

oa^MAEK 43 cans Tea 

ISEAai THE STOEY OF THE JEWISH PEOPLE CC2753 . . . * . . . iicfl 

JMMTMBUJ. 

A STOEM OF STUNGEB C2777 
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- MDOCAN AMOUCAMS 

CH1CANO CaS28 

CHICANO FtOM TH€ SOUTHWEST BQiSS i,i 

FBJf A« NOfTW OF THC BOKOBT BC274? 

THE MEXlCAN AMeaCAN SPEAKSi HOITAGE IK BRONZE 

Bcrtn iAc^ 

MXKUN AMWCAM — BHXAT10N 

HON^'^S SCHOOL ENKIQUEI BC26S5 iAC) 

MiXICO 

THE ANOENT NEW WORLD BC12t5 iAC 

ARCHITECTUIE — MEXICO WM 

ATTS AND CRAFTS OF MEXICO — PART I (POTTERY AND 

WEAVING) BC12I6 i^AC 

ARTS AND CRAFTS OF MEUCO — PART » (BASKETRY, 

STONt WOOD AND METAIS) BC1232 i,Uc 

THE AZTECS AC1425 jACQ 

A BOY OF MEXICa JUAN AND HIS DONKEY ACliiS pj 

CORTEZ AND THE LEGEND CC334S iis*C8 

GEOGRAFU DE LAS AMERICAS* AMERICA CB^TRAL A2Bd U.c 

GEOGRAFIA DE LAS AMERlCASi MEXICO A2339 

GEOGRAFU DE SUD AMSSCAi a CONTIN&ITE 81305 ixc 

INDIAN VILLAOaS IN MEXICO 80168 i.j.c 

MEXICAN 80Y ^ THE STORY OF PA8L0 CC1824 pj 

MEXICAN CERAMICS 8C1578 UXCQ 

MEXICAN HANDCRAFT AND FOLK ART AC2724 i.j 

*<«XICAN VILLAGE UFE BCU14 M 

MEXICO — GEOGRAPHY OF THE AMERICAS A1730 M 

AAEXICO: LAND AND THE PEOPLE CC1723 l\A 

AAEXICO — PART I: NORTHERN AND SOUTHGtN REGIONS 

BC1319 M4 

MEXICO — PAH lit C&4TRAL AND GULF COAST R£GK>4S 

BC1320 'AA 

MEXICO'S HISTORY 8C20d6 '^Ag 

MIDDLE AMGUCA — THE LAND AND THE PEOiPLE BCl33i 'h\A 

PUaiO MEXICANO DE CALDERGtOS AOM 

SPAIN IN THE NEW WORLD: COLONIAL UFE IN MEXICO 

80229 M 

SPANISH COLONIAL FAMILY OF THE SOUTHWEST 8768 i4 

a VALLE DE LAS PAUAAS (THE VALLEY OF THE PALMS) 

AC2»4 

WESTWARD MOVEAAENT IV: TEXAS AND THE MEXICAN WAR 

8C1A2S ''iAfl 

MIXtCO — ANTIQUimS 

CORTEZ AND AAONTEZUMAi CONQUEST OF AN EMPIRE 

CCMU iAcg 

THE MAYAN MYSTERY 8C2804 i^AXfl 

MiXICO 80ORE CORTEZ 8Q8Q6 

Sfi^NILS OF SILENCE 8C2825 i.iAcg 

MIXICO mtOKi COMQUBTt 131f-1540 

CORTEZ AND AAONTEZUMAt CONQUEST OF AN EMPIRE 
CC3016 

MOQCO — SOCUa Un AND CUSTOMS 

MAYA FAAAILY TODAY 8C2803 MACg 

^MlNOilTtlS 

CHICANO CC2828 j^g 

CHICANO FROM THE SOUTHWEST BC2455 i.j 

"OiFPERENCES- CC294a U^g 

THE EMERGING ESKIMO 802850 i^Ug 

%IPAi NORTH OF THE BORDER 6C2749 p^ 

HOLIDAYS YOUR NEIGHBORS CELEBRATE AC3249 pj 

THE LAST TRIBES OF MINDANAO CC2731 wcg 

LIKE A BEAUTIFUL CHILD C2707 jAXg 

MANUa FROM PUERTO RICO 8C2438 pj 

THE MEXICAN^ERlCAN SPEAKS: HERITAGE IN BRONZE 

BC2902 

MIGUEL UP FROM PUERTO RICO BC2760 pj 

AAINORITIES: FROM AFRICA. ASU AND THE AMERICAS 

BC2954 

MINORITIES: FROM EUROPE BC2955 lAC 

MINORITIES: IN THE NAME OF REUGICN BC:»68 i,j.e 

MINORITIES: PATTERNS OF CHANGE 8C2973 j^e 

MINORITIES: WHAfS A MINORITY? BC2956 iax 

MINORITY YOUTH: AKiRA 8C256I \a 

THE NAVAJOS OF THE 70 S BC2849 . 

SlU MB WONG: WHO SHALL I 8E? BC2766 i,U9 

^ WHERE HAS THE WARRIOR GONE? BC2880 i.j^^ 
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NAVAHO INDIANS 

THE NAVAJOS OF THE 70*S BC2869 

THE SUMAi^R OF JOHNSON HOLlDAr — NAVAJO BOY 

8C2877 p,ij,g 

WHERE HAS THE WARRIOR GONE? 8C2880 

HH^MO AtT 

8ERNIE CASEY: BLACK ARTIST 



BC2790 
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NKMO MUSIC 

A BLACK EXPERIENCE: NEGRO FOUCLORE CC2B80 i^AQ 

BLACK MUSIC IN AMERICA: FROM THEN TILL NOW 

CC2960 

DISCOVERING JAZZ 80555 



NiOKOe 

ARETh!A FRANKUN SOUL SINGER Ca576 . 
BLACK HISTORY; LOST, STOLEN, OR STRAYED 

THE BLACK SOLDIER C2446 

BLACK WORLD C2444 

BODY AND SOUL — BO^Y, PART I C2447 
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BODY AND SOUL — SOUL. PART II 0448 j^^g 

BOOKER T. WASHINGTON AC2d21 i^i 

THE BOYHOOD OF GEORGE WASHINGTON CARVER 

8C2969 

BRAZIL THE VANISHING NEGRO C2048 i^g 

cm; RIGHTS MOVEAAENT: HISTORIC ROOTS 81606 j^c^ 

QVIL RIGHTS MOVEAAENT: MISSISSIPPI SUAAMK PROJEa 

8'«7 i4xg 

aVIL RIGHTS MOVEAAENT: THE NORTH 81600 i,t.c^ 

QVIL RHJHTS MOVEMENT THE PERSONAL VIEW C2262 »^ 

C . il RIGHTS AAOVEMSMT: THE SOUTH C2257 j^c^ 

THE CIVIL WAR: THE ANGUISH OF EAAANQPATION 

CC2953 iAca 

DR. GEORGE WASHINGTON CARVER A2627 i,u 

EQUAt PROTECTION OF THE LAWS Ca45I i^g 

EQUAUTY UNDER LAW THE LOST GiMERATION OF PRINCE 

ffiWARD COUNl < CC2474 

THE FIRST WORLD FESTIVAL OF NEGRO ARTS BC2:J0 IjACfl 

FREE AT LAST C2050 

THE FUTURE AND THE NEGRO C2049 txg 

c lARRlET TUBMAN AND THE UNDERGROUND RAILROAD 

C2I25 1^ 

HERITAGE IN BLACK C2546 iJac^ 

THE HERITAGE OF SLAVERY C2442 j^cx 

HERITAGE OF THE NEGRO C205I 

A HISTORY OF THE NEGRO IN AMERICA: FREEDOM AAOVE . 

AA£NT(I877.TODAY)lll B140'' j^i^g 

A HISTORY OF THE NEGRO IN AMERlCAi OUT OF SLAVERY 

(1619.1860)1 B1405 

A HISTORY OF THE NEGRO IN AAf«ICAi THE CIVIL WAR 

AND RECONSTRUCTION (IB6MB76) II BI406 oAQ 

I HAVE A DREAAA..; THE UFE OF MARHf^ LUTHER KING 

C2627 j,!^ 

IMMIGRANTS IN CHAINS A32n 

IN SEARCH OF A PAST 0445 |^ 

JACKIE ROBINSON C261B ulc 

JOSHUA B2492 \sx.q 

THE JUNGLE 81735 

LONNIESOAY 80130 i 

MESSENGER FROM VIOLET DRIVE C2057 .- t^q 

MOTHERS Ai^O TODDLERS: HUMANIZING THE GROWTH 

EXPERIENCE 82366 cjo 

MY CHILDHOOD C2366 

NEGRO AMERICAN BC19I5 ji^g 

THE NEGRO AND THE AMKICAN PROMISE C2030 i^cfl 

THE NEGRO AND THE SOUTH C2052 i^g 
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NEGRO SLAVERY CC2591 

THE NEW MOOD C2053 

t40r WITH EMPTY HANDS C2127 . . . 
OMOWALE: the child RETURNS HOME 

OPERATION BOOTSTRAP C2530 

OUR COUNTRY. TOO C2055 . . 

PAUL LAWRENCE DUN8A9: AAAERICAN POET BC1857 . . . 

PORTRAIT IN BLACK AND WHITE C . . 

SLAVERY C2056 

A SLAVE'S STORY: RUNNING A THOUSAND MILES TO FREE 

DOM CC84r 

THE SOUTH: ROOTS OF THE URBAN CRISIS Ca496 ... 

SPUD'S Sv VMER CC2315 

A T1AAE FOR BURNING C2244 

W. C HANDY 8C:807 



. . «,cg 
s,c,g 
i,c,g 
SAg 
«,cg 

\xc,q 
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t4.c,g 
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WAU IN MY SHOeS CI 837 W.g 

TMlWAYmS 0391 eg 

fMI W€AK>NS OF GOIIOON PAWCS CC2596 U,c,g 

WHO DO YOU WLL? 052.. >,c, i 

THC YSAtS OF ReCONSTVUaiON, 1865-1877 00600 i.s 

Motofs — ova tiONn 

TUMULT, TU«M0IU ANO TURtUlChRIC 82376 i.sAg 

WiOiOD BUCATION 

KlNOOGAtTB^ TV/1GS F«OM A OPT THK 80W6 s,c^ 



IN TH€ COMPANY Of MgN 



laOIQO ~ MSTOtY 

lUOC MiSTOfY: LOST, STOLB^, S^IAYK) 0441 

f^eHTACe IN 8LACK 0546 

A H?STO«Y OF TH« NCGtO IN AMSOCA: FWECDOM MOVE . 

MgNT(l877 fO0AY)IM 81407 \ax,9 

A MiSTOirY OF TH€ NCGtO IN AMBtlCA. OUT OF SLAVERY 

(1619.1860)1 81405 i'»^8 

A HHSTOTY OF THC NCG80 IN AMOICA: THE CIVIL WAR 

ANO RECONSTRUCTION (1861.1876| II 81406 iA^g 

tAV^IIGRANTS IN CHAINS A3271 

IN SEARCH OF A PAST C2445 iACg 

SAVERY ANO SUVC RESlSTANa CC3004 i4.c 



NMMe — HiW VOM (CITY) 

A STORM OF STRANGERS C2777 . 
V^LUAM. FROM GEORGIA TO HARLEM 



B0623 



Nntdis - socuL coNOinoNS 

JESSE FROM MISSISSIPPI 8C2596 M 

THE MATTSe WITH ME 80625 ^-iAcg 



MW«OB-$OCUlUff ANO CUSTOMS 

THE BLUE DASHirJ: JEFFREY AND HIS OTY NEIGHBORS 
80459 



BELGIUM ANO THE K^HERIANDS: LAIWS AND PtOPlS 

A1434 

BOY OF THE NETHKIANOS AC586 i 

HOLLMMD: HOLD BACK fHE SEA BC1719 i4,CB 

HOUANO: TBWA FORTIUS B0796 PMAAQ 

JAN: BOY OF THE NETH»LANOS P0443 Pr* 

THE LOW COUNTRlESi VERY MJCH AUV6 BC1540 

THE NETHStLANOS: BLUffRiNT JR AN URBAN SOQETY 

\A 

NETHERLANoi PAST AND PRESENT A1751 t.i 

THE NETHERLANOSt STRUGGLE FOR LAND C0873 i,i4Xg 

PEOPLE Q? THE NETHKLANOS Pr443 i4Xg 

STORIES OF HOLLANOi B/CK' .OUND FOR READING 

A18M P'* 

NfTHttUMOS — DiSCnmON AND TIAVB 

THE NETHETlANOSt PfOPLE AGAilMST THE SEA 



NK«U-HI$TO«y 

AFRICA IS HOME BC2524 

MSQUAIL! INDIANS 

THE /mERICAN INDIAN SPEAKS CC2943 i^iAcg 

TREATIES MADE— TREATIF^ BROKEN BC27' 5 (,vC0 

FtiJUDICO AND ANWAIMB 

OBPITL AAAN S OIFFERB^CB CC2824 u.a 

EVERYBOOrs PREJUDICED 81055 txM 

THE EYE Of THE STORM C2738 . p iJjxa 

IS IT ALWAYS RKSHT TO BE RIGHT? AC2923 ijxl 

LAND OF IMMIGRANTS BC1471 

THE ORANGE .>40 THE GRSN CO701 j Ja 

PKHUREINYOURAAIK B088 wjS 

PR6JU0ICE: CAU«S, Cv.>J ,SEQUB<ES, CURB BC3023 ' Tin 

SUF^ Trt5 UTTLE CHtLORB^ CC2734 TTq 

WK : ABOUT PREJUDICE? AI227>SC1227 u 

VVIUJE CATCHES ON Ci848 .'«,cgjp 

PWAOKMOIAMS 
MARIA THE PUEBLOS BC»6S 

FUBTO tICANS r : N|W YOtK (On) 

MANUa FRO*. '\-afTO RICO B0438 oJ 

AWUR, UP FROM 7UERTO RICO BO760 ' pj 

ASTORMOFSTRANOaS C2777 j^g 

punrotico 

PUUfO Rice — AMERITANS ON THE MOVE C1186 sao 

«IEKTO RICO ANO THE VIRGIN ISLANDS AO205 JjZ 

PUerVO RICO — showcase of AMKICA BC1238 lAAQ 

. PUBTTO RlCOi THE PEACEFUL REVOLUTION C1671 s^g 

tUv— lAamATfONS 

BRUN-S SONG CC2951 Ux.d 

• OlFFBWslCB" CC^4B j^ca 

JO»iUA 82492 Ucg 

THE MEXICAN.AMD1CAN SPEAKSi HERITAGE IN BRONZE 

BC2902 \aaq 

AAHMORm^ FROhA AFRICA. ASU ANO THE AMERICAS 

BC.^ jAc 

MINORITia FROM EUROPE BC2955 i^c 

MINORITlESi PATTWNS OF CHANGE BC2973 j^c 

MINOWTIESi .vriATS A MINORITY? 8C2956 . .* \xc 



B0488 i»U»0 



MW MOIANO 

NEW e-^GLANa BACKGROUND OF UTKATURE A1752 i^c^ 

NEW ENGLAND SEA COMMUNTY BCllll 

THE SOUTHERN NEW esGLANO REGION: NEW INDUSTRIES 

BC953 I'^3 

MW MOUND — SOCIAL UFI ANO CUSTOMS — 17S3-1MS 

HAD YOU UVED THBSLJ^MERICA AROUND 1800 BC2794 . . pj^ 



MWQWHA 

NEW GUINEA 



BC1893 



NIWZIAUND ^ 

NEW ZEALANOt ITS FARMS AND CITIES BC1733 ... 
NEW 2EAI>N0: THE LAND AND THE PEOPLE A1333 
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Nicau «- A SCHOOL FOR JACOB C1989 

R90IT FROM AFRICA, PARTI C1138 

AFRICA (NGERlAi CC1474 : 



iAcg 



LITERATURE DEALING WITH THE ITALIhN-AMERICAN EXPERIENCE 



FICTION, DRAMA, AND POETRY 

Adelson, Ann, THE LITTLE CONQUERORS. New York, Random House, 
I960, 

Story of an Italian-American family in a New England 
town dominated by Irish politicians, 1930 's - 1950 's. 
First-second-third-generation Italian-Americans in 
fusion and in conflict, 

**Anderson, Maxwell, "Winterset," In FOUR VERSE PLAYS, New 
York, Harcourt Brace Jovanovich, 1972, $3,95 

Play in three acts with obvious allusions to the 
Sacco-Vanzetti case of the 1920 's, 

Angelo, Valenti, GOLDEN GATE, New York, Viking Press, 1939, 

Set in Bleecker Street, New York City, An account 
of the early years of Nino (actually the author) 
ir America, This novel-biography shows the gradual 
adaptation of the customs and traditions of Valenti 
Angelo • s ^homs country to American ways. Recommended 
for junior high school, 

Angelo, Valenti, HILL OF LITTLE MIRACLES, New York, Viking 
Press, 1942, 

Set in San Francisco, this story recounts the ex- 
periences of Ricco Santo, his friends and family, 
as he lives the daily joys and sorrows of Tele- 
graph Hill, the "hill of little miracles," Rscom- 
mended for junior high school, 

Aurther, Robert, A VERY SPECIAL BABY, New York, Dramatists 
Play Service, 1957, 

Plc^y in two acts. An account of the Casales, an immi- 
grant family. Father Casale, self-made, rich and 
self -centered, rules his family with a will of iron. 
Because he is their father and they see him subjec- 
tively, the sons and daughters of Angelo Casale submit 
to his patriarchal ways from both habit and custom- - 
until, one day, Ai\na ard Joey realize the self-destruc- 
tiveness of hiz tyranny. At this point the conflict 
that is the basis of the play emerges, 

*Benesutti, Marion, NO STEADY JOB FOR PAPA, New York, Vanguard 
Press, 1966, 

Nostalgic story of poor Italian people. Set in Phi- 
ladelphia, 
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Calitri, Charles. FATHER. New York, Crown, 1962. 



Giunio Bruno, Seminarian, is ordained in Italy. 
He emigrates to America, where he marries a Po- 
lish jew. Story told from the son's viewpoint. 

*Mangione, Jerre. THE WORLD AROUND DANILO DOLCI. Nev. 
York, Harper, 1972. $3.95 

A factual account of the Gandhi of Sicily, Danilo 
Dolci, who visited the United States in 1972. 

Menotti, Gian-Carol. THE SAINT OF BLEECKER STREET. New 
York, RCA, 1954. 

Musical drama in three acts (five scenes) about 
Annina, the "saint" of Bleecker Street, and Michele, 
the rebel, and their tempestuous brother-sister 
relationship which impels them to trage y. 

*Miller, Arthur. A VIEW FROM THE BRIDGE. Ne k. Bantam, 

1972. 95* 

A one-act play set near the New York City water- 
front. Protagonist, Eddie Carbone, endangers and, 
finally, loses his life. 

*Odets, Clifford. GOLDEN BOY. New York, Atheneum, 1965. 

A three-act play about a young Italian-American boy, 
Joe Bonaparte, who had hope of becoming a great 
violinist before inordinate ambition led him to the 
prize ring, where his talent as a fighter cut him 
off from music forever. 

Pagano, Joseph. THE PAESANOS. Boston, Little, Brown, 1940. 

An excellent series of family sketches about the 
struggles, sorrows, and antics of several genera- 
tions of Maccaluccis — all paesanos. 

Pagano, Joseph. GOLDEN WEDDING. New York, Random House, 
1943. 

Warm, intimate account of an Italian-American couple 
celebrating their fiftieth anniversary after a 
lifetime in America. 

Panetta, George. COMIC STRIP. New York, S. French, 19 58. 

Play in three acts. Humorous account of what hap- 
pens to Jimmy Potts when he gets a haircut and 
doesn't get hit by a truck. Set against the back- 
ground of the LaGuardia administration. Fiorello, 
the man of the comic strips, is the inspiration 
for the play. 
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Panetta, George. KISS MAMA. New York, S. French, 1965. 



Comedy in two acts. Mama Caparuta, the power behind 
the throne, compromises to make peace with her Jewish 
daughter-in-law. 

*Puzo, Mario. THE FORTUNATE PILGRIM. New York. Lancer Books, 
1965. $1.25 

This is a powerful and persuasive story of life in 
the Italian-American community of Chelsea, New York 
City. 
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TO: 



Dr. Wiggins 



FROM: Toni Birdsong, Instructional Media Software Spe- 

cialist, Cleveland State University 

SUBJECT: Listing of Media selected specifically for the 

Cultural Awareness Program. The following media 
is available for rental at the Cleveland Public 
Library Film Bureau. 



PREJUDICE 



Almost Neighbors 

Ballad of Crowfoot 

The Bill of Rights in Action: 

Equal Opportunity 
Black and White: Uptigh^^ 
Circle of the Sun 
Crazy Legs 
The Daisy 
End of the Trail 
Everybody ' s Pr e j udiced 
The Eye of the Storm 
The Forgotten American 
The Friendly Game 
Heritage of Slavery 
I'm a Man 
Invincible Weapon 
Jackie Robinson 
Jesse Owens Returns to Berlin 



Joshua 

The Lady in the Lincoln 

Memorial 
The New Morality 
Nothing But a Man 
People are Different and Alike 
Portrait in Black and White 
The Prejudice Film 
Reflections 
The Santa Glaus Suit 
The Savages 

A Slave's Story: Running 1000 
Kiles to Freedom 

Tijerina 
The Victims 
VJhere is Prejudice 
Who Do You Kill? 



DISCRIMINATION - EMPLOYMENT (See also Civil Liberties; 

Mmoritxes) 



Bill of Rights in Action: 

Equal Opportunity 
Black Anger 

Employing the Disadvantaged 



I'm Not Too Proud Aiiymore 
In the Company of Ken 
Morning for Jimmy 
Voice of La Raza 



ETHICS (See- also Crime and Criminals; Premarital Sex) 



Almost Neighbors 
Amblin 

The Bill of Rights in Action: 

Equal Opportunity 
Challenge To Authority 
Clown 

Consenting Adults 
A Fable 

Fathers and Sons 
Flutter bye 



Follow the Leader 

The Forgotten American 

The Game 

The Hangman 

Invincible Weapon 

Is It Al^Liyrs Right to be Right 

It Happens to Us 

The King and the Lion 

The Kite Story 

The Merry-Go-Round Horse 



ETHICS (continued ) 



Mothers and Daughters 
Motorcycle Saftey and Courtesy 

In Traffic 
The New Morality 
A Nice Girl Like You 
Nothing But a Man 
The Owl who Gave a Hcot 
Portrait in Black and White 



Santa Claus Suit 
Sununerplay 

Thirty Mile Horse Contest 
Time Piece 
Up is Down 

The well: A Parable 
The Red Kite 



EQUAL EMPLOYMENT 

The Bill of Rights in Action: The Migrant 

Equal Opportunity The Voice of La Raza 



BIOGRAPHY 

Charles Proteus Steinmetz 

D. H. Lawrence In Taos 

Dr. Leaky and the Dawn of Man 

Eleanor Roosevelt Story 

The Eye Hears, The Ear Sees 
(McLaren) 

Ezra Jack Keats 

For All the People 

(Harry S. Truman) 

Frederick Douglass 

George Washington-The Courage 
That Made a Nation 

George Washington Carver 

Glen C^uld - Off the Recoru 

The Treat Director 

(David W. Griffith) 

Th'^ Hands of Maria 

Hc.rriet Tubman and the Under- 
ground Railroad 

Helen Keller 

Helen Keller and Her Teacher 
Hemingway's. Spain-The Sun Also 
Rises 

Henry 0. Tanner: Pioneer Black 

American Artist 
The Hurdler (Dr. Charles Drew) 
I Have A P-^eam - The Life of 

Mar-.-V' :cher King Jr. 
T Remem:;KC. , 1 Remeitiber (Grierson) 
Jackie Robinson 
James Brown: The Man 
James Fenimore Cooper 
Janis Joplin: Portrait of A 

Rip Off 

Jesse Owens Returns to Berlin 



Jiri Trnka 
John Barrymore 

Journey of Robert F. Kennedy 

Joyce's Dublin 

Tha Lady in the Lincoln 

Memorial (Marian Anderson) 
Langston Hughes 
The Legend of Mark Twain 
The Legend of -Rudolph 

Valentino 

Leo Beuerman 

Mme. Rcsina Lhevinne 

Malcolm X: Struggle for 

Freedom 
Martin Luther King 
Martin Luther King, Jr. - 

Man of Peace 
My Childhood: Part I - 

Hubert Humphrey ' s South 

Dakota 

The Poet's Eye - A Tribute 

to Shakespeare 
Portrait of Dag Ha^iJimarsk jold 
Portrait of U Thant 
Queen Elizabeth II 
Rafer Johnson Story 
Robert Frost: A Lover's 

Quarrel with the World 
Rober^, Kennedy Remembered 
A Slaves 's Story: Running 

lOCO Miles to Freedom 

(William And Elen Craft) 
Story of Dr. Carver 
Stravinsky 

This is Marshall McLuhan 
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BIOGRAPHY (continued) 



Thomas Jefferson 

To Be Young, Gifted, and Black 

(L, Hansberry) 
A Tough of Royalty 

(Roberta Clemente) 



POVERTY 
Black Anger 

Cities: Dilemma In Black and 

White 
Faimilies Get Angry 
The Forgotten American 
Grapes of Wrath 
Harvest of Shame 
Henry-Boy of the Barrio 
Hunger in America 
I'm Not Too Proud Anymore 
The Inner City 

Is it Always Right to be Right 

J.T. 

Migrant 

My Childhood: Part II - James 

Baldwin's Harlem 
No Handouts for Mrs. Hedgepeth 
The Owl who Gave a Hoot 
The Plow that Broke the Plains 
The Poor Pay More 



A visit with Picasso 
W. C. Handy 

Weapons of Gordon Parks 
William Faulkner's 
Mississippi 



Portrait of the Inner City 
The Pride and the Shaime 
The Savages 

Tahtonka (Indian Buffalo 

Culture) 
Take a Runnina Start 
Time of the Horn 
Voice of La Raza 
Walk in My Shoes 
War On Poverty - A 

Beginning 
The Way Out 
We Are One 

Angry Voices of Watts 
Appalachia: Rich Land, 

Poor Land 
Ballad of Crowfoot 
Before the Mountain was 

Moved 
Between Two Rivers 



JOHNSON, FENTON 

Harlem Renaissance: The Black Poets 

JOHNSON, GEORGIA DOUGLAS 

Harlem Renaissance: The Black Poets 



BLACK PERSPECTIVES (See Also Africa; Afro-Americans; 

History and Culture) 



Arican Girl-Malobi 

Bill of Rights In Action: 

Equal Opportunity 
Black Cowboy 

Black Dimensions in American Art 
Black Experience 
Black Music In America 
Cities: Dilemma in Black and 

White 
Felicia 



Harlem Renaissance: 

The Black Poets 
The Hurdler 
I Have A Dream - The 

Life of Dr. Martin 

Luther King 
In Search of a Past 
James Brown: The Man 
Janis Joplin: Story of 

A Rip Off 



BLACK PERSPECTIVES (continued) 



Jazz Is Our Religion 
Malcolm X: Struggle for 

Freedom 
Martin Luther King 
Martin Luther King, Jr. - 

A Man of Peace ' 
Negro and the American Promise 
Nothing But a Man 
Now is the Time 
Omowale: The Child Returns 

Home 
Slavery 



A Slave's Story: Running 

1000 Miles to Freedom 
Some of My Best Friends 

are White 
Still a Brother: Inside 

the Negro Middle Class 
Strangers in Their Own 

Land: The Blacks 
To Be Young, Gifted, and 

Black 
Veronica 

Weapons of Gordon Parks 



AFRICA 



Africa Awakens - Modern Nigeria 

Africa's Gift 

African Girl - Malobi 

Africans All 

Anansi the Spider 

The Ancient African 

The Bend of the Niger 

Buma: African Culture Speaks 

Cheetah 

The Congo 



Dr. Leaky and the Dawn of 

Man 
Elephant 

Elsa and Her Cubs 
Elsa the Lioness 
Ethiopia: Empire on 

the Mountain 
Gentle Winds of Change 
Giraffe 

A Grain of Sand 



SOCIAL PROBLEMS (See also Abortion; Appalachia; Handicapped; 
Human Relations? IntQrgroup Relations; Migrants; Narcotics; 
Older Persons; Prejudice; Venereal Disease) 



Appalachia: Rich Land, Poor 
Land 

Between Two Rivers 
Ballad of Crowfoot 
Black Anger 

Charlie Squash Goes to Town 
Circle of the Sun 
Cities: A City is to Live In 
Cities: Crime in the Streets 
Cities: Dilemma in Black and 
White 

Come Out, Come Out, Whoever 

You Are 
A Cry for Help 
The End of the Trail 
The Eye of the Beholder 
Flower Lovers 
Flutterbye 

The Frogotten American 
Frustrated Campus 



The Future Shock and the 

Negro 
Future Shock 
Gale is Dead 
Gentle Winds of Change 
Goodbye Lynn 
The Hand 
Harlem Crusader 
Have I Told You Lately 

That I Love You 
Henry-Boy of the Barrio 
Hopi Kachinas 
The Inner City 
Mint Tea 

No Handouts for Mrs. 

Hedgepeth 
Nothing but a Man 
Now is the Time 
Old Man and the Devil 
111th Street 
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SOCIAL PROBLEMS (continued) 



The Pride and the Shame 

Pueblito De Santiago (Spanish) 

The Quiet Revolution 

The Red Kite 

The Savages 

Something That's Real 

Tahtonka (Indian Buffalo Culture) 

Tell Me Where To Turn 



That's Me 

This Is Marshall McLuhan 

Walk In My Shoes 

Walk Without Fear 

The Way Out 

Who Do You Kill? 

You are on Indian Land 

Up Is Down 



TRAVEL (See also Names of Individual Countries; United States - 
Description and Travel) 



A Tavers Paris (French) 
Africans All 
Amazing New Zealand 
Argentina Es Muy Rica 
Bermuda: The Island Nobody 

Wanted 
The Changing World of 

Lebanon 
Chronicles: The Traditions 

of Mara-Mures 
The Congo 

The Conquered Dream 

El Contemplado (Spanish) 

Ethiopia: Empire on the 

Mountain 
Fun In Winter 
Happy Pace of Switzerland 
Holland Today 
Hunted in Holland 
India 

A Journey Through Northern 
Italy 

The Legend of the Paramo 
The Long Green Mantle 
Maryland 



Morocco 

Netherlands Miniatures 

New York - A State of 
Discovery 

New York - The Anytime City 

A Place to Stand 

Puerto Rico - Island in 
the Sun 

Puerto Rico: The Carib- 
bean Americans 

Puerto Rico/U.S.A. 

Que* Puerto Rico I 

Sky Over Holland 

South America Today 

Spring in Paris 

Switzerland and Austria: 
The Mountain Countries 

Terra Sancta: A Film 
of Israel 

Tropical Africa 

Vanishing Cronwall 

Visitemos A Puerto Rico 

Where the Loon Screams 

Wild Highlands 



OF 3LACK AMERICA SERIES 



Black History: Lost, Stolen 

or Strayed 
Black Soldier 
Black World 
Body and Soul: Body 



Body and Soul: Soul 
In Search of a Past 
Portrait in Black and 
White 



FAMILY 



The Invention of the Adoles- 
cent 



Just One Me 

Manuel From Puerto Rico 
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FAMILY (continued) 



Miguel: Up From Puerto Rico 

Morning for Jimmy 

Mothers and Daughters 

Niko-Boy of Greece 

Puerto Rico: The Carribean 



Que Opina La Jujer 



(Spanish) 
El Secrete (Spanish) 
Summer We Moved to 



Americans 



Elm Street 
Through Different Eyes 



ARTS AND CRAFTS 



African Girl - Malobi 

Buma: African Culture Speaks 



Ceramics of Oboga 
A Glittering Song 
The Hands of Maria 



Hopi Kachina 
Kaleidoscope Orissa 
Rhythm of Africa 
El Santero (Spanish) 
Speaking of Glass 



CALIFORNIA 



Amblin 

The Angry Voices of Watts 

Baggage 

Catch the Joy 

Education and the Mexican- 



Felicia 
Huelga 



Missr.on Life 
The Redwoods 
The Savages 



American 



Health and Education: Keys to African Develop- 
ment 

Heritage of the Negro 
In Search of a Past 
Lions 

The Magic Tree 

Miss Goodall and the Wild Chimpanzees 
Negro Kingdoms of Africa's Golden Age 
The New Africa: People and Leaders 
Nigeria: Problems of Nation Building 
Nomad Boy 

Omowale: The Child Returns Home 

The Problems of Nigerian Unity 

Rhythm of Africa 

The Slave Coast 

A Story, A Story 

Tropical Africa 

Village on Stilts 

Zebra 
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PUERTO RICO AND PUERTO RICANS 



La Buena Herencia (Spanish) 
Caminos Del Dooperativismo 

(Spanish) 
El Contemplado (Spanish) 
Crescensio: A Puerto Rican Boy 

Tells It Like It Is 
Cuando Los Padres Olvidan 

(Spanish) 
Dona Julia (Spanish) 
Festival In Puerto Rico 
The Harlem Crusader 
El Hombre Esperando (Spanish) 
Lucy 

Luisa Tenia Razon (Spanish) 
Manuel From Puerto Rico 
Mayo Florido (Spanish) 
Miguel: Up From Puerto Rico 
La Monta Canta (Spanish) 
Nenen De La Ruta Mora 

(Spanish) 
Parranda Campesina (Spanish) 
The Poor Pay More 
Puerto Rico - Island in the Sun 



Puerto Rico: Its Past, 
Present, and Promise 

Puerto Rico - Operation 
Bootstrap 

Puerto Rico: The Carib- 
bean Americans 

Puerto Rico: The Peace- 
ful Revolution 

Puerto Rico: U.S.A. 

Que Opina La Majer 
(Spanish) 

Santiago's Ark 

Street of the Flower Boxes 

That's Me 

A Touch of Royalty 

A Visit to Puerto Rico 

Visitemos A Puerto Rico 

(Spanish) 
Vo2 De Alerta (Spanish) 
Una Vo2 En La Montana 

(Spanish) 
Yo, Juan Ponce De Leon 

(Spanish) 
El Yugo (Spanish) 



IMMIGRANTS AND IMMIGRATION 



Manuel From Puerto Rico 



INDIA 



India 

Kaleidoscope Orissa 



A Rural Road To India 
(Delhi To Agra) 



INDIANS OF LATIN AMERICA 



The Ancient Peruvian 



INDIANS OF NORTH AMERICA 



American Indians As Seen By 

D. He I<:.wrence 
The Apache Indian 
Ballad of Crowfoot 
Between Two Rivers 
Catlin and the Indians 
Charley Squash Goes to Town 



Circle of the Sun 
The End of the Trail 
First Americans, Part I 
The Forgotten Americans 
The Hands of Maria 
Hopi Kachinas 
Navajo Life 
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INDIANS OF NORTH AMERICA (continued) 



The Pride and the Shame 
Tahtcnka (Indian Buffalo 

Culture) 



You Are On Indian Land 



ITALY 
A Fable 

A Journey Through Northern Italy 
Return To Florence 



The Secret of Michelangelo: 
Every Man ' s Dream 

The World of Vatican II: 
An Artist's Report 



APPALACHIA 

Appalachia: Rich Land, Poor 
People 

Before The Mountain Was Moved 
I'm Not Too Proud Anymore 



Strip Mine Trip 
Take A Running Start 



DOCUMENTARY 

Between Two Rivers 
The Hands of Maria 
Henry - Boy of the Barrio 
Hopi Kachina 
I Remember, I Remember 
The Making of the President 
1972 

The Plow that Broke the Plain 



The Pride and the Shame 
Pueblito De Santiageo 

(Spanish) 
Red, White, and Bluegrass 
The River 
Spanish Earth 
Stravinsky 



CHILDREN'S FILMS 

The Eye of the Storm 
A Fable 

Faroun, The Little Clown 

Ferdinand, The Bull 

The Fire Flowers of Yet Sing Low 

A Firefly Named Torchy 

The Fisherman and His Wife 

Flurina 

Flutterbye 

Frederick 

The Frovrning Prince 

Georgie (Spanish) 

Georcrie to the Rescue 

A Gittering Song 

The Hare and the Tortoise 

The HounJ That Thought He Was 

A Raccoon 
How the Mole Got His Trousers 



The Huff less. Puff less 

Dragon 
In A Spring Garden 
iT • T • 
Jaz20o 

John's Train 

Just One Mc 

The King and the Lion 

The Kite Story 

Legend of the Cruel Giant 

The Legend of the Raven 

A Letter to Amy 

Little Blue, Little Yellow 

The Little Drummer Boy 

The Little Giraffe 

The Little Tug That Tried 

The Magic Tree 
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CHILDREN'S FILMS (continued) 



Make Way for Ducklings (Spanish) 
Matrioska 

The Merry-Go-Round Horse 
The Mole and the Chewing Gum 
The Mole and the Rocket 
The Mole and the T.V. 
The Mole as Gardner 
The Mole in the Zoo 
Mr. Magoo's Dick Tracy and the 
Mob 

The Moonbeam Princess 

Music Experiences-The Little 

Train of the Caipira 
Niko-Boy of Greece 
The Owl and the Pussycat 
Adventuras De Chico (Spanish) 
Alice in Wonderland 
Alexander and the Car with the 

Missing Headlight 
Alphabet 

Anasi the Spider 
Anatole 

Andy and the Lion 



The Ant and the Grass- 
hopper 
Be Healthy! Be Happy! 
A Bell for Ursli 
Bim 

The Blue Dashiki 
Candy Town 
Caterpillar 

Charley Squash Goes to 
Town 

Circus Baby (Spanish) 
Clown 

Crazy Legs 

Curious George Rides A 
Bike (Spanish) 

The Doughnuts 

Drugs: A Primary Film 

Drummer Hoff 

Ecology Primer 

The Emperor ' s Nightin- 
gale 

Evan ' s Corner 



FABLES, FOLK TALES, AND LEGENDS (See also Fairy Tales) 



Anasi the Spider 

The Ant and the Grasshopper 

Black Experience: Negro 

Folklore 
Black Men and Iron Horses 
A Fable 

The Fire Flowers of Yet 

Sing Low 
Fisherman and his Wife 
Flutterbye 

The Hare and the Tortoise 
The King and the Lion 
Legend of Jimmy Blue Eyes 



Legend of John Henry 
The Legend of Rudolph 

Valentino 
The Legend of the Cruel 

Giant 

A Light in the Night 
The Magic Tree 
La Monta Canta (Spanish) 
Nenen De La Ruta More 

(Spanish) 
A Story, A Story 
Up is Down 



LITERATURE 

The Bible: A Literary Heri- 
tage 
Brown Wolf 
Chickeimauga 

Faulkner's Mississippi 
Future Shock 
Grapes of Wrath 

Harlem Renaissance: The Black 
.^oets 



Hemingway's Spain - The 

Sun Also Rises 
I Am Joaquin 
James Fenimore Cooper 
Just One Me 
Joyce's Dublin 
Langston Hughes 
The Legend of Mark Twain 
Living Poets Read 
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LITERATURE (continued ) 



The Nose 
The Red Kite 

Robert Frost: A Lover's Quarrel 
With the world 



Seven Authors in i :.arch of 

A Rea^'itr 
To Be Younc , G L a. v.eci / and 

Bla<.,^c 
Vanishing Corrv.aij, 



INTERGROUP RELATIONS (See also Af ro-Americans : History and 

Culture; Appalachia; Indians of North 
America ; Mexican-Americans ; Puerto 
Rico and Puerto Ricans) 



Almost Neighbors 
Angry Voices of Watts 
Black Anger 
The Daisy 

The Fv€ of the Storm 

A F . .. 
Fe 

The y odly Game 
The . a.aler 
I'm d. Man 

T:\ the Company of Men 

The Inner City 

The Invincible Weapon 

Is It Always Right to be Right 

Joshua 

The King and the Lion 
Malcolm X: Struggle for Free- 
dom 

Martin Luther King, Jr. 
Nothing But a Man 



Now is the Time 

People are Different and 

Alike 
The Prejudice Film 
Reflections 
Santiago ' s Ark 
The Savages 

Some of my Best Freinds 

are White 
Still A Brother: Inside 

The Negro Middle 

Class 

Swimmy 

Up Is DOVTl 

Veronica 

A Visit From Space 
Voice of La Raza 
Weapons of Gordon Parks 
Where is Prejudice? 
Who Do You Kil.l? 



HUMAN RELATIONS 

Almost Neighbors 
The Daisy 

Dona Julia (Spanish) 

The Eye of the Beholder 

A Fable 

Flutterbye 

Harlem Crusader 

Have I Told You Lately That I 

Love You? 
Help Wanted: Secretary 
Henry-Boy of the Barrio 
Is It Always Right to Be 

Right 
It's Up To You 
Joshua 

The King and the Lion 



The Kite Story 
Leo Beuerman 
Manzanar 

Manuel From Puerto Rico 

Mint Tea 

Multiple Man 

People are Different and 

Alike 
Reflections 
River Boy 
Swimmy 

There Must be a Catch 
Time Piece 
A Very Special Day 
Your Job: You and Your 
Boss 
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CIVIL LIBERTIES 

Black World 
Chromophobia 
The Hand 

The Heritage of Slavery 

I Have a Dream: The Life of 

Martin Luther King 
Invincible Weapon 
Malcolm X: Struggle for 

Freedom 
Manzanar 

Mart^ii Luther King 
Martin Luther King, Jr. - A 
Man of Peace 



Negro and the American 

Promise 
New Mood 
Remedy for Riot 
Search and Seizure 
A Slave's Story: Running 

1000 Miles to 

Freedom 
Some of My Best Friends 

are White 
Speech and Protest 
Walk In My Shoes 



GHETTO (See also Poverty; Prejudice) 



Angry ^''oices of Watts 
Cities: Dilemma In Black and 

White 
Felicia 

Harlr:-! Crusader 
Henry-Boy of the Barrio 
Lonnie's ay 



The Mexican American: 

Heritage and Des- 
tiny 

Santiago ' s Ark 

Savages 

Una Vox En La Montana 
(Spanish) 



AFRO-AMERICANS : HISTORY AND 



Afro-American Music - It's 

Heritage. 
Angry Voices of Watts 
Aretha Franklin - Soul Singer 
Benjamin Banneker, Man of 

Science 
Black and White: Uptight 
Black Anger 
Black Artists 
The Black Co'^'boy 
Black Dimensions In American 

Art 

Black Experience: Negro 

Folklore 
Black History: Lost, Stolen, 

or Strayed 
Black Men and Iron Horses 
Black Music in America: From 

Then Til Now 
The Black Soldier 
Black world 
The Blue Dashiki 
Body and Soul - Body 



CULTURE (See also Africa; Black 
Perspective; Intergroup 
Relations) 

Body and Soul - Soul 
Booker T. Washington 
Cities: Dilemma in Black 

And White 
A Day in the Death of 

Donny B. 
Evan's Corner 
Fabulous Harlem Globe- 
trotters 
Families Gat Argry 
Felicia 

Frederick Douglass 
Free At Last 
Friendly Game 
The Future and the Negro 
Gentle winds of Change 
George Washington Carver 
Harlem Renaissance: The 

Black Poets 
Helen Tamiris in Her Negro 

Spirituals 
Henry o. Tanner: Pioneer 

Black-American Artist 
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APPO-AMERICANS ; HISTORY AND CULTURE (continued) 



Heritage of Slavery 
The Hurdler 

I Have A Dream: The Life of 
Martin Luther King, Jr. 
I'm A Man 

In Search of A Past 
In The Company of Men 
Invincible Weapon 
It's Up To You 
J.T. 

Jesse Owens Returns to Berlin 

Joshua 

Just One Me 

The Lady In the Lincoln Mo^P.orial 
Langston Hughes 
The Legend of Jimmy Blue Eyes 
The Legend of John Henry 
Lonnie's Day 

Malcolm X: Struggle for Freedom 
Marion Anderson 
Martin Luther King 
Martin Luther King, Jr. 

A Man of Peace 
My Childhood: Part II - James 

Baldwin's Harlem 
Negro and the American Promise 
Negro Heroes From American 

History 

No Handouts for Mrs. Hedgepeth 
Nothing But a Man 
Now Is The Time 



Portrait in Black and 

White 
Rafer Johnson Story 
Remedy for Riot 
Savages 

Side Cell Aneiaia 
Slavery 

A Slave's Story: Running 

A Thousand Miles 

To Freedom 
Some of My Best Friends 

Are White 
Something That's Real 
Still A Brother: Inside 

The Negro Middle 

Class 

The Story of Dr. Carver 
Strangers in Their Own 

Land: The Blacks 
Txme of the Horn 
To Be Young, Gifted, and 

Black 
Veronica 
W. C. Handy 
Walk In My Shoes 
The Way Out 

Weapons of Gordon Parks 
A Whole New World 



HISTORY OF THE NEGRO PEOPLE SERIES 



Free At Last 

The Future and the Negro 

Heritage of the Negro 



New Mood 

Omowale: The Child Returns 
Home 

Slavery 



KING. MARTIN LUTHER 

I Have A Dream: The Life of 
Martin Luther King, Jr. 
Martin Luther King 



Martin Luther King, Jr, 
A Man of Peace 



BLACK AFRICAN HERITAGE SERIES 

The Slave Coast 
The Congo • rA^^ 

The Bend of the Nige Africa s Gift 
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APPENDIX C: UNIVERSITY OP HOUSTON INSTRUCTIONAL GUIDES OR 
OTHER MATERIALS. 
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Doctor of 
Education 



in 



Education 



fWs program wi// ^t^p^i^ edmton 
a/ic/ others as /r)of(/ca/(ura/spec/a//s(5 
w/)o are pr/mari/y co/icernetf i^/l/i 
(1} dmlopmnl impimentatlon and 
evaf(/a(/of) of plmlislic tesching 
stntegles and cmiculum mMs, 
(2) deve/opmenf, /mpfemenfaf/on and 
eva/«a(/on oi W/ingua/ (eac/i/ng 
s(ra(eg/es, and (3j deve/opmenl 0/ 
reseBfCh designs eppllcable to mfli^ 
cuffura/ situetlons in educaf/on. 



DEGREE REQUIREMENTS 

Degree requirements will ccnslsl of: 
(1) those specified as general degree 
requirements In the Graduate Studies 
Bulletin In force at the time of student s 
enrollment: (2) those specified In the Pro- 
CB^m artd PMs Aeg(;/ar//ig l/ie Doctor 
of EMIoo Pfoysm, published by the 
College ol Education: arx) (3) those specl^ 
fled as spedflo requirements In this docu- 
ment. The program will require the comple- 
tion o( fifty-one to sixty semester hours ol 
course work and a dissertation.' The 
course work Is dblrihuted as lollows: 

1 . A minimum ol eighteen semester houri 
ol course work in the major multicul- 
tural area as approved by the advisor. 

2. The student is raqOlred to completa 
fifteen senfiester hours of cours<9 work 
In the three core areas: (a| disciplines 
sjpporllng education; (b) research 
skills: and (c) contemporary education 
Issues. Including a minimum ol three 
hours in each area. A list ol approved 
core courses may be obtained at the 
Records Office. 

3. The remaining fifteeii semester hours 
ol course work relevant to degree 
objectives In a lleici or fields within the 
College as approved by the advisor. 

4. Nine to twelve semester hours of course 
work relevant to degree ob|ecllves In a 
lield or fields outride of the College as 
approved by the advisor. 

•The dissertation may receive a credit of 
6-15 semester hourj. 



V 



MULTICULTURAL EDUCATION 
PROGRAM AREA COURSES* 

631: MulllculluralCurriculum.K-12 
632: Education In a Mul!icultural Society 
730: Seminar and Laboratory Experiences 

In Multicultural Education 
761: Research Designs in Multicultural/ 

Bilingual Education 
63J: Principles, Problems, and Issues ol 

Bilingual Education 
660: Linguistic Models lor Bilingual Edu* 

cation 

710S. 7203, 730S; Internship end Practi- 
.cum 

610S.6?0S,630S: Specir '^btems 
610T.620T.630T: Topics:.; ^ticultural/ 
Blllngi.: Education 

* New courses are still being de ^a. 



MULTICULTURAL EDUCATION 
PROGRAM AREA FACULTY 

Dr. %^ Anderson, Associate Pro!es<<or 
Dr. ^ entice Bapllsie, Jr., Associate 

Dr. M6/:.C^1!lo,AsslSlfcnt Professor 
DrJuiJ' V Vlsiling Assistant Pro!^:^ 
sor 



FOR FUR^^ ; lUrORMATION, 
WRITE: 

Dr.H.Prenii:.^;.i::Di;:iie,Jr 
College of E^^oc atlon 
442 Parish Hall 
University 0^ Houston 
Houston. Texas 77004 
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College of Education 

Department of Curriculum and Instrucucn 



Multicultural/ 
Bilingual Education 
Program 

Master of Education (M.Ed.) 



o 2 C ^ 



University of Houston Cantral Campus 
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The Program Area 



Bilingual ^duration ii a field with greol oppor 
luniliM loi leacberi who con speak Sponiih end 
English. Bilingual education al (he Univeriity 
ol Houston Central Carapui it part ol Ihe Multi- 
cullural/Bilinguol Educalion Program Area. 
DeparlmonI ol Curriculum and Iniiructlon, 

Couriei in Ihe program area are ollered dming 
each wmeiler and summer sesiioa. Rotation ol 
olierlngi qsaurei that students con meet Ibeir 
degree planr 

Students already tindorsed in bilingual eduralion 
t*ho wish to study ior an M.£d. wilh 
specializalion In muhicullural/bilingual 
education lollow a degree plan Mkr to Ihe one 
included here but fleidble enough for adaptation 
to each student s needs and interesli. 

Students who are interested in Ihe education ol 
Mexican Americans bat who ore not bilingual 
are encouraged to study (or Ihe M.Ed. wilh 
ipecialiuUon in mullicultutal educoUon, talcing 
Spanish courses lor their eledivei to upgrade 
their communication skills. 

Students who wish to specialize in Ihi tiaching ol 
English ai a Second Longuage (ESL) in bilingual 
programs may do so in this program ana by 
iollowing o degree plan similar lo Ihe one shown 
here but toking electives in Ihe Deportment ot 
English 



Degree Plan 



Group /I Core Comes (9 km) 

I FED 630 Foundations oi Educational 
Mecsur(!jnent 
or . 

636 Foundatio u of Educational 
' Research 

' '*2 FED 690 Cultural Foundations ol Americon 
Education 

or 

695 Foundaltons ol Educationol 
Sociology 

3. FED 660 Principles ol Educational ■ 
Piycholog; 

or 

681 Human Growth and Development 



, Group B Ma/of Areo (S houis) 

M. CfiI688 Second Language Teaching in the 

Bilingual Classroom 
'2, C4I 687 Teaching the Language Arts in 

Spanish (in Spanish) 
1 C&I6B3 Curriculum Development In 

Bilingual Education (in Spanish) 



Admission lo Program 



To be endorsee^ 'n bilingual e d jcction, sludenln 
muji have Teias cerlilicalion 'elementary or 
secondary, and must be able to comprehend. 
^ speak, read, and write both Spanish and English. 

-, , PiospectivBstuden' should first talk wilh proles. 
: ! ^ ; lOrtol bilingual ed ijalion regarding their career 

, • , plans. Next, they should bllow admissions pro- 
, ;■ I. cedurei outlined by the Jniversily ol Houston 
J;. 'iCentral Campus Graduate Adm tions Office 

\ andlheColle'' •)! Education G'duwie Records 

'l'..'Ollice(Roorr. 3FH). 

• '* 

^'^^ Once they ^ ^ been accepted into the program, 
students ma^ jegin their course ;jork. A degree 
j'' ■ plan, wprkedoulwith the ,/isor. should bellied 
)(,lhelirsl semester ol study, 



For Further Information 



I 

to 
^ 
I 



f A Y'.'.G/oiip C Oufcrieilie College (9hm) 

15%'*2. SPA 490 Applied Linguistics (in Spanish) ' 

'^SV 433 Psychology ol Language • ' 

'VmpD ApptQvedEleclm(9houn} 
aIiImI; Cai632 Education lor a Multicultural 



Write: 

Chairperson 
" Multicultural/Bilingual Education 
] , . ' Department ol Curriculum and Instruction 
: l / ' ; ;L College ol Education 

* '/^jlJ 'Dnlversltr ol Houilon Central Campus 
i ' "Houston, Texas 77004 




Sodely 



Multicultural Curriculum tl2 



mi 



4 



' %f 2, C41661 PriociplMolCurricul'jni \ 

yM,^ ' ' ■;'';(•! 

M^PiiDciplitoiCurriculuni ;|| 

■:VK •1 ■■ '>»•'< 

'3. OiiigCbonii in Midcan Amiricao cvhuiti 

aQd|adifiiot a 
•fjquWGrcirtilloolion 




Tiiiphon*: (713) mm 



PLEASE POST 
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UNIVERSITY OF SOUTH CAROLINA INSTRUCTIONAL 
GUIDES OR OTHER MATERIALS 
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SURVEY: MULTICULTURAL EDUCATION 



Background Information (Check One) : 

1. Racial Ethnic Category 

White Black Hispanic Asian_ 

Other (Please specify 



2. Mother Father Guardian^ 

3 . Age of child Sex 

4. Place of birth: Mother 

Father 

Child 



Indicate your opinion regarding each of the following 
statements by circling one response > 

A. My child is aware of cultures/lifestyles different 
from our own. 

Strongly Agree Undocided Disagree Strongly Don't 
Agre(=» Disagree Know 

B. The experiences in the USC Lab School are representa- 
tive of my family's culture/lifestyle. 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 

C. The students enrolled in the Lab School are not 
representative of a variety of cultures/lifestyles. 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 

D. The Lab School teaches my child to see people of other 
lands and cultures as real human beings instead of in 
stereotyped ways. 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 

E. The teachers are insensitive to our family needs. 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 
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F. The teachers exhibit little knowledge of different 
cultures/lifestyles . 

Strongly Agree Undecided Disagree Strongly Don ' t 
Agree Disagree Know 

G. The films, records, books, toys, and games at the 
center display sexual, racial, and ethnic stereo- 
types . 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 

H. My child has gained an awareness of music, art, lite- 
rature, and games from other countries. 

Strongly Agree Undecided Disagree Strongly Don't 
Agree Disagree Know 

I. The school is responsible for the racicil, ethnic, and 
sexual stereotypes my child displays ai; home. 

Strongly Agree Undecided Disagree Strongly Don' t 
Agree Disagree Know 

J . My child has learned to express his/her emotions 
freely and openly in a way different from our own. 

Strongly Agree Undecided Disagree Strongly Don' t 
Agree Disagree Know 



COMMENTS : 
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April 16, 1979 



Dear 



We need your helpl Please take- a moment and think about the 
various asr acts of our curriculum and how we involve your 
child in multicultural experiences outside of your home. 
Your responses will aid us in future curriculum planning. 

The following questionnaire is designed to find out how you 
perceive your child's experiences here at the center regard- 
ing his/her exposure and involvement with persons of other 
cultures. No names are required on your response 1 

Thank you for your help and cooperation. It would be greatly 
appreciated if you would return these forms or send them by 
Wednesday , April 18 , 1979 . 



Sincerely, 



Cynthia M. Cokley, 
Teacher of the Five 
Year Olds 
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November 27, 197 8 



TO: Faculty and Staff 

College of Education 

FROM: Multicultural Education Committee 
College of Education 

RE: Multicultural Workshop 

★★★★★★★★ 

The multicultural education workshop, "Multicultural Educa- 
tion: State of the Art," featuring Dr, Geneva Gay, Associate 
Professor of Education, Purdue University, and Dr. Frank 
Kunstel, Multicultural Consultant of Akron, Ohio, will be 
held at the locations indicated below: 

December 7th 3:00 p.m. -5:00 p.m. Peabody 116 

December 8th 9:00 a.m. -11:30 a.m. Peabody 115 



Please indicate the session that you will attend by placing 
a check at the appropriate place and returning this form to 
Dr. Kevin Swick, 215 Booker T. Washingotn Annex by Friday, 
December 1, 1978. 

I will attend the December 7th session. 



I will attend the December 8th session. 



I will be unable to attend. 



NAME 
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Hulticyltural Wucatlon Prop 

Collcpeof [dycatlon 
Uolverslty of Soyth Carolina 



I 



Ihis Instryneiil Is designed to collect needed lofonatlon on existing resources, He hope that this endeavor will provide reasonable mM^ 
for facylty Inpyt and sypport concerning the fytyre developnent of the iiiyltlcyltyral ekatlon program. ^ ^ 

!'>ase check the category most appropriate for the Indlvldyal completing tills fomi; 



'icaoeniic flrca/rrogran 








tyrrjcylym 1 Instnictlon 




i/ilcKl UcVKIUUIIieni 




Adyltldycat'i 


/J 


Educational Administration and liana 




llyslness fdycalnn 




Exceptional Children 


0 


Copmlty Edycatr''" 


iJ 


fiuldancc and Counseling 


■PM 

u 


(yrrlcyhi 


' )1 


(lehabllltatlon Services 


a 


Dlstrlbyllve and Occypti on; 
Early Childhood Edycatlon 


il Education [} 

a 


Other 

(Specify] 


u 


[lenlir} EdiKatlgo 


0 






Wiry [iliutlmi 


0 ■ 






Otter 


a 







Toundat Ions 

tducational Media and Technology [J 
Educational Psychology 

Educational Measurement [J 
Educational Research 



Other 



U 



(Specify) 
Academic Rank/Title 

Professor ^ 
Associate Professor [j 
Assistant Professor 

Instructor ^ 
Teaching Associate [j 
Other 

(Specify) 



U 



C. level at which courses are most frequently taught 
Graduate jTJ 
Undergraduate 

Directions: (1) Circle the most appropriate Item for each category 
(2) Provide documentation or comments to substantiate \ 



where appropriate* 
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dJ V) 
4J'r 


Wr 
iJ V) 
n lO 

'r >C 


c 

US 0 

IS 


'J W 

n c 

■r D 


To what extent hw a mission slat^nt and goals/objectives pertaining b multicultural eriucation hern fbr- 
wllzed for your academic program dWved from the general philosophy of the College of Er'iication? ConDcnts/ 
docimeniatlon: V 


'r 
+J 1. 

0 a. 

Cl 

>a 
< 


iz 
aa 

a 

.QO 


t a 

< v 
n 


Q It} 

av. 

< 0) 

V 

A 


ail) 
f) 

a c 

1/) 


0 


1 








lo what extent liave cownlty leaders or agencies had Input into the planning or -le of the 
multicultural education pro(,ram? Comnts/docunfintatlon;. 


0 


1 


2 


3 


4 


To what extent do students enrolled In practlcums, Internships, and student teaching assignrv^;-, work with 
pupils who are racially/ethnically different from thetflselves? Comiwnts/ddcuiwntatlon: 


0 


1 




3 


H 


To what extent do course objectlyes in academic pmgram Include a study of values clarification Mith special 
attention to diverse cultures? Coments/docimientaiion; 


0 


1 


2 


3 


1 
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5. To what extent do course objectives In your academic area support equity and access to full life In a plu- 
ralistic society for racially/ethnically different students? Conrcnts/docii^ntatlon: 



6, 



lo what extent do faculty in your academic program use cotmiinlty resources that are reflective of a plural- 
istic society In their courses? Coflments/docuiwntation: ' 



I 



To what extent are appropriate programs and teaching iwterlals being developed or acquired for multlcultur: 
studies In your academic program? Coimients/documentation: 



To what extent are your students required to use Thomas Cooper Library Aiatcrlals on non-white groups and 
diverse cultures? Conents/docixncntatlon: ' 



105 



). To what extent has a collection of muUlcultural/iiiultlethnlc materials related to your academic prograni 
been established In the Teaching Resource laboratory? Cownl'Vdocudicntatlon: 



u 

It) 

PI 
oa 

u 
a 
a 



01 vt 

10 I/) 

iz 
aa 

e£ 

a ; 
ao 
<2: 



10 « 

•r £ 

L a 

L 

aid 
< ft) 



'f 
\A 

III£ 

p a 

■r ill 
L 

tl(U 
OP 
L 10 

ai 
aoi 



ID 

P ID 

la d 

•r C 
U 0 

ae 
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u 

0 c 
< 0 
L 
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). T'-^ what extent are non-prlnled materials on non-white groups and divtrse cultures, related to your 
acfldeiDic program found In the Instructional Services Center? Conwents/docuinentation: 



2 3 



To what extent have course materials In your area been evaluated for accuracy and authenticity as far as 
multlcultural/inuUlethnlc concepts m concerned? If so, by yjiomi Comnents/docuiiientatlon: 



I 

00 

I 



To what extent have textbooks xlthin your academic program been selected for their equitable treatment of 
non*whlte and ethnic minority groups? Coinnents/documentatlon: 
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I 



1 



13. 



[0 Ktiat extent has the study of teaching n^terials for multicultural education been required at varying 
Interest levels for students In your academic program? Cwents/docuwntatlon; 



Qi 

a 

T 

oa 

Z 0 
L 

a 
a 
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14. (a) To what extent do courses in your academic program Include the study of specific ethnlc/raclal/rulhinl 



«f """^!'' ^*P^^'«""^ P^^P^re education personnel (stu- 

dents, teachers, and aAilnlstratorsI to wrk more effectively with minority students? CoJnts/docuwnta- 



16. To what extent do objectives In your course(s) Include experiences which prepare education personnel to' 
teach content from a multicultural perspective? Coments/docuinentation: 
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\l lo Mhai extent do objectives In your course(s) Include the study of the dynanlcs of diverse cultures and 
the Implications for developing appropriate teaching strategies? taents/docwientatlon: 



18. lo what extent do courses In your academic program Include the study of linguistic variations and the Ini- 
pllcailons for developing appropriate teaching strategies? Comwnts/documentatlon: 



19. lo what extent do courses In your academic program Include the slddy of diverse learning styles related to 
etlinlc/cultural differences and their Implication on developing appropriate teaching strategies? Cedents/ 
doiuinentatlon; 



?0. fo what extent do course objectives In your classles) Include the study of racism? Coments/docinentatlon; 
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21. lo Htiat extent do courses In your academic program include the study of intergroup cwnicatlon and class- 
room dynamics? Cownts/documentation: my.nmmuw 



23. Jo what extent do courses In your academic program include the study of foreign cultures from a comara- 
tlve perspective? Coiments/documentatloii: ^ 



21 To Nhat extent do course objectives in your class(es) projwte understanding and appreciation for ethnic 
groups In South Carolina? tats/documentation: 
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25. To wtiat extent are teacher trainers encourage by you to evaluate classrooi settings for recognition 
of cultural diversity? Conents/docunentatlon: 



26. To what extent are course objectives, developed for your courses, designed to f&k students aware of dif- 
ferences In verbal and non-verbal coimnlcatlon across various cultures? Coronts/documentatlon: 



27. To what extent haye p modified courses which you are presently teaching to Include programs and actlvl- 
tles'whlch highlight cultural diversity? Conents/documentatlon: 



20. To what extent do you encourage students to evaluate classroom material for cultural stereotypes and/or 
racial biases? Comnents/docwentatlon; 
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Course Outline* 
Multicultural Education 
Education 551 * 
School of Education 
Texas Southern University 

Dr. Claudette Merrell Ligons, Facilitator 



General Objective 

This course was designed to illuminate the positive aspects 
of ethnic; racial , cultural , sexual , and individual differences 
among people. Emphasis will be given to both affective and 
cognitive dimensions of teacher/parent competencies essential 
for successful interaction with people in our multicultural, 
multi-linguistic world community. 



Competency Expectations 

1. Share the responsibility for development of a produc- 
tive social and academic climate as the semester 
progresses. 

2. Define the curriculum process and build a rationale 
for the obligation to incorporate multicultural com- 
ponents into curricula experiences/content in a de- 
mocratic and culturally pluralistic society. 

3. Articulate your philosophy related to: a) the learner; 
b) the ideal climate for learning; c) societal expec- 
tations of schools; d) the sources of curriculum; and 
e) your role in curriculum decision-making. 

4. Indicate how Competency-Based Education can serve to 
enhance or inhibit the processes of multiculturaliz- 
ing curriculum. 

5. Articulate definition of selected concepts central 
to an adequate understanding of multicultural and 
multi-ethnic phenomena. 

6. Generate basic assumptions in multicultural programs 
that are congruent with basic assumptions in a demo- 
cratic society. 

7. Identify some of the major issues in cultural and 
ethnic patterns of communication that impact learning. 
These include verbal, nonverbal, and transracial 
dimensions of communication. 

8. Delineate a set of criteria for selection and use 
of multicultural resources for teaching. 



-89- 

116 



9. Develop awareness of the need to use consciously es- 
tablished criteria in the conceptualization and 
designing of multicultural teaching aids. 

10. Articulate a knowledge of the indices that contribute 
to success/failure of students in our multicultural 
society. These include teacher attitude, cultural 
bias in testing, teacher knowledge and responsiveness 
to the diversity in life styles, communication pat- 
terns, income levels, values among other variables. 

11. Generate ideas for the use of Roots as an intercultural 
set of learning experiences that may be incorporated 
into particular segments of the established curriculum. 

12. evelop a multicultural resource folder to be used 
on an on-going basis in your class. These may be 
newspaper clippings, magazine articles, pictures, small 
scale bulletin boards, etc. 

13. Design a multicultural teaching aid to be used as 
an introduction, complement, support of culminating 
part of a given lesson. 

14. Complete a community analysis field study of the school 
community in which you serve and present a summary of 
findings to the class. 



Learning Experiences 

Note: The numbers of the learning routes correspond to 
the respective objectives stated above. For in- 
stance, 1,1 etc. are designed to assist students 
to attain objective 1. 

1.1 Participate in interpersonal relations experiences 

1.2 Assume responsibility for making the small and large 
group discussions interesting and productive related 
to stated objectives 

1.3 Complete assigned and suggested readings and other 
assignments PROMPTLY 

2.1 Review some curriculum books and generate selected 
definitions of the curriculum process. 

2.2 Define curriculum as you view it. Share these views 
with others in a small group 

2.3 Attend the lecture on curriculum, some definitions, 
a rationale, etc. 
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3.1 Write your philosphy of education as it relates to 
the variables (a-e) identified in stated objective 

3.2 Participate in class discussion on "My Philosophy of 
Education." Give thought to assumptions that promote 
the goals of multicultural education 

4.1 View slide-tape presentation: Wilford Weber. "An 
Introduction to Competency-Based Teacher Education" 

4.2 Participate in small group interaction 

4.3 Incorporate ideas from selected readings and film; 
participate in summary and synthesis session 

5.1 Read definitions of selected terms on hand-out 

5.2 Generate additional definitions of selected terms 
from readings 

6.1 Identify your assumptions of multicultural programs 

6.2 Attend lecture on Congruent Assumptions in Multicul- 
tural and CBTE Programs 

7.1 Read assigned articles in texts, journals, etc. 

7.2 Select articles from your resource file that will 
facilitate discussion of stated issues in small 
groups 

8.1 Attend lecture-demonstration on Conceptualizing and 
9*1 Designing Multicultural resources 

8.2 Read selected research articles 
9.2 

9.3 Design a multicultural teaching aid and define (in 
written form) the learning ob j ec tive/ob j ec tives , 
how it would be used as a resource etc. 

10.1 Based on professional experiences, define factors 
that contribute to student success/failure in the 
schooling process 

10.2 Attend syiaposium on selected topic 

11.1 Small group discussion and sharing on how Roots can 
be utilized for incorporating multicultural/inter- 
cultural ideas into curriculum 

11.2 Attend summary and synthesis session on "Roots" in 
the curriculum 
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Collect clippings from newspapers, magazines, etc. 
as they relate to differences and similarities in 
sex, age, ethnicity, culture, etc. 

Display resource file during a given class session; 
share ideas for use 

Demonstrate the use of the teaching aid during desig 
nated class session 

Attend lecture-discussion on "A Rationale for Commu- 
nity Research" 

Present a summary of findings 



Students are expected to participate consistently during 
scheduled instructional sessions. Other supportive learning 
experiences may be completed individually or in small groups. 

Each student is, responsible for demonstration of each 
competency delineated on preceeding pages. The assigned 
grade at the end of the semester will reflect demonstration 
of mastery. Completion of assignments will not in itself 
guarantee a passing grade. 



12.1 

12.2 
13.1 
14.1 
14.2 
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EDUCATION 551 



MULT I -CULTURAL EUDCATION 
J. B. JONES, INSTRUCTOR 



TEXT REFERENCE ; 

James, C. Stone/Donald P. DeNevi, Teaching Multi-Cultural 
Populations , New York, D. Van Nostrand Company, 19T1, 
488 pp. 

Simpson, G. E. /Ginger, J. M. , Racial and Cultural Minorities ; 
An Analysis of Prejudice and Discrimination , New York, 
Harper and Row, 4th Edition, 1972, 775 pp. 



RECOMMENDED ; 

Thomas P. Carter, Mexican Americans in Schools; A History 
of Educational Neglect , College Entrance Examination 
Board, New York, 1970, 235 pp. 

James A. Banks, Teaching Ethnic Studies; Concepts and Strate - 
gies , National Council for the Social Studies, Washington, 
. D. C. 43rd Yearbook, 1973, 297 pp. 

Madelon D. Stent/William E. Hazard/Harry N. Rivlin, Cultural 
Pluralism in Education; A Mandate for Change , Appleton- 
Century-Crofts, New York, 1973, 167 pp. 



COURSE OUTCOMES 



Knowledge 



Customs 



Language 
Values 

History 

Skills 

Attitudes 

Relationships 



Dress 
Diet 

Family Patterns 
Recreation 
Religion 
Ceremonies 

Habits 

Positive Actions 
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POSTULATES: 

1. Diversity of culture enriches us. 

2. If one learns in his own culture, he can learn in another 
if it is relevant* 

3. School to be effective must be an extension of home. 

4. Self concept forms the core of behavior. 

5. Separate schools for various groups is neither feasible 
nor practical as such a policy would defeat the Ameri- 
can concept. 



COURSE OBJECTIVES ; 

1. To acquire rudimentary knowledge of five basic cultures 
which exist in America today: Black, Puerto Rican, 
Mexican-American, Indian, and Asian American. 

2. To become aware of various subcultures in school popula- 
tions and their influences in the educational milieu. 

3. To develop bases for the acquisition of skills in relating 
to individuals of other cultures. 

4. To perceive means of manipulating the school environment 
such that it is responsive to all of its students. 

5. To conceptualize and formulate teaching strategies which 
encompasses life styles and cultural heritages of those 
entrusted to my custody. 

6. Produce disciples of and change agents for multicultural 
education. 

7. Use the outline below as a personal development guide: 

- Course Overview 
Culture-Defined 
Culture-Components 
Multi-Cultural Education-history 

and Purposes 

- Awareness Experiences 
Film Viewing 

Value Clarification 
Views from the Outside 



- Group Organization and Planning 



- Rapport - Respect 
Art of Inclusion 
Self-Concept 
Prejudice 

Learning Environment 

- Teaching Strategies 
Parental Involvement 
Cultural Encapsulation 
Alienation 

- The Black Experience 

- The Puerto Rican Experience 

- The Mexican-American Experience 

- The Red Experience 

- The Yellow Experience 

- Toward the Year 2000 

- Experience Sharing from items 1-9 of Course Requirements 

- Multicultural Education — A National View 

- Multicultural Festival Featuring Diversity in Attire, 
Food, and Entertainment, Quotation, music, art, dan- 
ces, games, stories, or other creative offerings. 



COURSE REQUIREMENTS : 

1. Visit church, social gathering, organizational meeting 
within the cultural context of the group to which assigned. 

2. React to the National Elementary and Secondary Education 
Act . (Promises-Problems ) 

3. Make an indepth study of an alienated child or youth with 
suggestions for means of inclusion. 

4. Annotated bibliography - Three books; Two periodicals. 

5. Indicate environmental manipulations which appear warren- 
ted in your settings in view of the developments of the 
course. 

6. Ananlyses of a textbook used in your teaching for Cultural 
Diversity — Ethnic Economics , Sex. 

7. One-half day in juvenile court with observations that have 
relevance for education. 



J op 
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Prepare a module for teaching some designated objectives 
in behavioral teams and the activities which are to be 
undertaken to bring these realizations to fruition. 

Prepare ten questions which you deem appropriate for an 
evaluation of one's performance in this course (Design 
what you regard as an appropriate final examination for 
the course) . 



EXCERPT 



EDAS 755 
Second Summer 
1979 



The goals and objectives of this course are to develop skills 
in rationale thinking, decision making, and problem solving 
as they relate to Multicultural Education • Due to the nature 
of the course our schedule will reamin flexible. However, 
we will meet Thursday, July 12 and Friday, July 13 at the 
regularly assigned time. During Hotline we will meet daily 
(July 16-20) and from 9-3 July 23-27, 

You will make a presentation on one of the topics listed or 
you may invite an appropriate person to talk to the class. 
These presentations should address aspects of the culture, 
what we can do in schools to make education more attainable, 
aeir food, arts, and music. If you invite a speaker you 
aust provide the speaker with a suggested outline and be a 
moderator for the discussion that follows. Introduce your 
speaker in a professional manner and provide them with any 
assistance. 



Schedule 



July 
July 



July 
July 
July 



July 



July 



12 
13 

23 (9-3) 



24 (9-3) 

25 (9-3) 



26 (9-3) 



27 (9-3) 



overview of the course 

Goals of Multicultural Education 

Mexican Americans 

Native Americans 

Poor Jewish Americans 

Afro Americans 

Puerto Ricans 

Asian Americans 

Vietnamese 

Cubans 

European Americans 



